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Abstract 

The study examines aspects of language learning in voice-based chat rooms. 

Conversation Analysis (CA) is used as a research methodology for the study. In the 

past, learning a language is formally conducted in a classroom. However, nowadays, 

language learners can find an alternative place such as voice-based chat rooms to 

learn a language. Thus, this study would be useful to language learners who are 

interested in learning a language, and to language teachers who would like to know if 

voice-based chat rooms can yield any aspects of language learning.  

Participants are many speakers of English (both native and non-native) from all over 

the world gathering and chatting to each other about numerous topics. As a result, 

aspects of language learning are various due to different background knowledge of 

participants.  

No research has yet been conducted on aspects of language learning in voice-based 

chat rooms. Also, much of the previous CA research has concentrated on language 

learning in classrooms, leaving this aspect of language learning in voice-based chat 

rooms unexamined. Therefore, this study will not only increase awareness of the 

technological medium of voice-based chat rooms by presenting a broader view of how 

social-interactional talk in terms of language learning in this context, but will also be 

the first study to employ CA to examine aspects of language learning, in the context 

of the voice-based chat room.    

 

 

 

 

Note: This research was funded by University of the Thai Chamber of Commerce in 

2014.  
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CHAPTER 1: INTRODUCTION 

 

1.1 Research Background  

Chat rooms are now being used worldwide. They provide an excellent 

opportunity for people for all over the world to connect with each other at a distance 

and they facilitate communication among people from all professions and of different 

ages. They also function as an interesting meeting place where people can contact 

each other and exchange talk, opinions or information in an economical way. In 

consideration of these numerous advantages provided by chat rooms, several studies 

have been conducted on this medium for the purpose of deriving increased benefits 

from it, especially by researchers in the field of teaching and learning. Also, in this 

study, the researcher aims to explore aspects of language learning noticing from social 

interaction in voice-based chat rooms in order to find an informal setting/alternative 

place for learning English.  

 Nowadays there are two types of chat rooms: text-based and voice-based chat 

rooms. Both types of chat rooms can be categorised under CMC (Computer-Mediated 

Communication). According to Warschauer et al. (2000, p.2), computer-mediated 

communication (CMC) is “communication that takes place via networked 

computers.”  CMC can be divided into two types: asynchronous CMC and 

synchronous CMC (real-time communication). The former refers to delayed 

communication: in other words, in this type of communication people do not need to 

be sitting at their computers at the same time, since messages are kept to be read later 

(email messages, discussion boards, etc). Synchronous CMC, on the other hand, refers 

to communication that requires participants to be sitting at their computers at the same 

time because messages are sent instantly and communication is live, as it is on a 

telephone, taking place between two or among numerous participants (Warschauer et 

al., 2000).  The voice-based chat rooms (Skypecast) which are examined in this study 

are therefore categorised as synchronous CMC as they require immediate responses 

from participants.   
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However, up until recently when people thought of synchronous CMC media, 

they would be thinking of text-based chat rooms. This may be because there have 

been numerous studies published on text-based communication.  According to Sauro 

(2004), many of the synchronous text-based chat studies which have been conducted 

since the mid-1990s have received attention in computer-assisted language learning 

(CALL) in order to investigate the possibility of new modes of classroom discourse, 

which include details of turn taking, interactional styles and attitudes of classroom 

language learners (see, e.g., Blake, 2000; Chun, 1994; Kern, 1995; Pellietieri, 2000; 

Sotillo, 2000; Sullivan & Pratt, 1996; Warschauer, 1996).  

 At a present time, however, we have not only text-based chat rooms but also 

voice-based chat rooms, and researchers have recently begun to investigate this 

medium (e.g., Sauro, 2004; Jepson, 2005; Jenks, 2009a; Jenks, 2009b, Jenks 2012, 

Brandt and Jenks 2013).  While these studies have made a significant contribution to 

the literature, further research is needed in order to explore more advantages we can 

gain from voice-based chat rooms especially in terms of language learning.  

1.2  Research Purpose 

 With the above aims in mind, this research attempts to explore aspects/types 

of language learning which can be seen from the interaction in voice - based chat 

rooms.With regard to the methodology used in this study, since the data obtained 

from chat rooms is naturally occurring data, and taking into account the aim of the 

study to explore aspects/types of language learning noticing from the interactional 

organisation of talk from the participants, Conversation Analysis (CA) was adopted as 

the methodological tool in this study.  

 The use of CA means that this study will fill a number of gaps in the research. 

No research has yet been conducted on aspects of language learning in voice-based 

chat rooms. Also, much of the previous CA research has concentrated on language 

learning in classrooms, leaving this aspect of language learning in voice-based chat 

rooms unexamined. Therefore, ‘Aspects of Language Learning in Voice-Based Chat 

Rooms’ will not only increase awareness of the technological medium of voice-based 

chat rooms by presenting a broader view of how social-interactional talk in terms of 
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language learning is accomplished in this context, but will also be the first study to 

employ CA to examine aspects of language learning, in the context of the voice-based 

chat room.  

1.3   Significance of the Study 

As indicated in the above paragraphs, no synchronous CMC voice-based chat 

room studies have yet investigated aspects of language learning in voice-based chat 

rooms. Therefore, ‘Aspects of Language Learning in Voice-Based Chat Rooms’ will 

be conducted in order to fill this research gap and also in order to reveal more aspects 

of the social interaction that can yield language learning in this medium and thus 

make a contribution to both CMC and CA literature.  The features of language 

learning of this type of synchronous CMC interaction which will be revealed in this 

study can also be studied by English teachers who want to provide their students with 

additional types of interaction from an informal setting.  Thus, in this regard this study 

will also be contributing to the field of language teaching and learning.  

 

1.4  Research Question 

 There is one main research question in this study.  

1. What aspects of language learning can be seen from the interaction in voice - based  

    chat rooms?  

This question is important to the study as it can help us know aspects of 

language learning we can get from voice-based chat rooms. If there are various 

aspects of language learning in voice-based chat rooms, this type of online setting can 

be an alternative setting to learn a language or can be a melting pot for language 

learning.  

1.5  Definition of ‘Language learning’ 

Generally, we can define “language learning” in many ways from various pre-

concepts or pre-theories on language learning. However, in this study the definition of 

“language learning” might be different from other sources. Let’s start from the word 
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“learning”. In this study, the definition of the word “learning” is from Merriam-

Webster Dictionary. It defines “learning” as “the activity or process of gaining 

knowledge or skill by studying, practicing, being taught, or experiencing something” 

Therefore, when we combine the word “language” and “learning” to the word 

“language learning”, it means the activity or process of gaining knowledge or skill of 

a language by studying a language, practicing a language, being taught a language, or 

experiencing a language. Here, in voice-based-chat room context, it has high 

possibility to cover the mentioned definition of language learning.  

Since the aim of this study was to explore spoken interaction that can present 

aspects/types of language learning in voice-based chat rooms, the term ‘language 

learning’ refers to any speeches produced by participants in chat rooms that can lead 

to learning a language (here mainly focus on English language). Thus, other means of 

communication which do not come into the category of spoken interaction, such as 

text chatting and learning processes or learning systems in the brain which are not 

produced in the form of speeches heard by other participants in voice-based chat 

rooms, are not included.   

1.6  Organisation of the Research 

 The research consists of six chapters, as follows: 

Chapter 1 has provided a brief description of the importance of CMC and CMC 

definitions relevant to the study. The research purpose has been described, the gaps in 

the existing research have been defined and the research question has been presented. 

A definition of the term ‘language learning’ as used in the current study has also been 

provided.  

Chapter 2 provides a brief summary of CMC literature relevant to this study of 

synchronous CMC as found in voice-based chat rooms. First, a brief general 

description of ‘synchronous CMC media’ is provided. Certain similarities and 

differences between text-based and voice-based CMC are then examined. Finally, 

examples of synchronous CMC voice-based chat rooms and previous studies on 

synchronous CMC voice-based chat rooms are presented.   



 
 

5 
 

In Chapter 3 those aspects of CA methodology which are relevant to this study are 

described: namely, definitions of CA, the epistemology of CA, the application of CA 

concepts in the study, what makes CA different from other discourse analytic 

approaches, the justification for using CA in the current study, the limitations of CA 

methodology and the advantages of using CA in the current study. The focus of the 

study, the research question, the research design in terms of data collection and 

analysis procedures, ethical considerations and the limitations of the study are also 

discussed in this chapter.  

Chapter 4 contains the analysis of the data and findings showing aspects of language 

learning that can be seen from voice-based chat rooms.   

Chapter 5 provides a brief discussion of the findings of aspects of language learning 

in voice-based chat rooms.  

In Chapter 6 a brief summary of the study is provided.  The research question and 

brief answers to the question are presented. The implications of the findings of the 

study are then discussed. Finally, suggestions for further research are put forward.  
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CHAPTER 2: LITERATURE REVIEW  

 

 

2.1  Introduction 

 

 This chapter provides a brief summary of CMC literature relevant to this study 

of synchronous CMC as found in voice-based chat rooms. Also, the brief review of 

language learning and technology is presented. Some of the similarities and 

differences between synchronous CMC in voice-based chat room interaction on the 

one hand, and synchronous CMC in text-based chat room interaction on the other, 

will be briefly examined, with reference to face-to-face interaction where appropriate, 

in order to give a clearer picture of the synchronous voice-based chat rooms 

investigated in this study. Theories relating to CMC are not examined here since they 

are not applied in this study. Since CA was employed in this research as the 

methodological tool to analyse types/aspects of language learning in voice-based chat 

rooms, therefore, the adoption of any pre-formulated theories was avoided in the 

study (see Chapter 3 for more background on CA and its rule of avoiding the adoption 

of any pre-formulated theories). Moreover, few studies have employed CA to 

examine interaction in the context investigated in the current research (i.e., Skypecast 

voice-based chat rooms) or in other synchronous CMC voice-based chat rooms. 

Consequently, the emphasis in this study is on ‘language learning’. The literature 

review on ‘language learning’ is also presented at the end of this chapter.  

 

2.2  Brief Description of ‘Synchronous CMC Media’  

 

 In Chapter 1, a definition of CMC and the differences between synchronous 

and asynchronous CMC were presented (for more details on synchronous and 

asynchronous CMC see, e.g., Levy & Stockwell, 2006; Thurlow et al., 2004; Crystal, 

2001). It was also pointed out in Chapter1 that voice-based chat rooms are categorised 

as a synchronous type of CMC medium. This chapter will provide more details on 

synchronous CMC media which are relevant to the subject of this study.  



 
 

7 
 

 Up until recently, when people thought of synchronous CMC media, they 

would be thinking of internet chat rooms, especially text-based chat rooms. Thus, 

when researchers refer to ‘SCMC’, ‘Synchronous CMC’ or ‘Synchronous Computer-

Mediated Communication’ (e.g., Simpson, 2005a; Simpson, 2005b; Sanders, 2006), 

they are invariably referring to synchronous text-based computer-mediated 

communication. This may be because there have been numerous studies published on 

text-based communication. According to Sauro (2004), many of the synchronous text-

based chat studies which have been conducted since the mid-1990s have received 

attention in computer-assisted language learning (CALL) in order to investigate the 

possibility of new modes of classroom discourse, which include details of turn taking, 

interactional styles and attitudes of classroom language learners (see, e.g., Blake, 

2000; Chun, 1994; Kern, 1995; Pellietieri, 2000; Sotillo, 2000; Sullivan & Pratt, 

1996; Warschauer, 1996).  

 However, nowadays we have not only text-based chat rooms but also voice-

based chat rooms, and researchers have recently begun to investigate this medium 

(e.g., Sauro, 2004; Jepson, 2005; Jenks, 2009a; Jenks, 2009b).  

The existence of these two different types of chat room (text-based and voice-

based) has resulted in the creation of additional or alternative terms in order to 

differentiate more clearly between them. Thus, the terms StCMC (Synchronous text-

based Computer-mediated Communication) and SvCMC (Synchronous voice-based 

Computer-mediated Communication) have been developed for this purpose (Jenks, 

2009a; Jenks, 2009b).  

 Research has also been conducted into other interesting types of synchronous 

CMC media, such as video conferencing (e.g., Heath & Luff, 1992; O’Conaill et al., 

1993), audio-conferencing (Kenning, 2010), virtual meetings (e.g., Anderson et al., 

2007; Markman, 2009) and even MOOs (multi-user domains, object-oriented), which 

are virtual environments in which people can play games, learn languages etc (for 

further details see Levy & Stockwell, 2006). The focus of this chapter, however, will 

be on a discussion of some of the shared and dichotomous aspects of the two types of 

chat room (text-based and voice-based).   
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2.3  Similarities and Differences between Synchronous CMC Text-Based and 

       Voice-Based Chat Rooms 

 

 According to Paramskas (1999, p. 17), synchronous CMC is considered to be 

the “most interactive end of the CMC spectrum”. This means that synchronous CMC 

has a highly interactive nature and closely approaches face-to-face interaction, since 

interlocutors using the synchronous CMC medium can “perceive each others’ 

presence in real-time, and modify some aspects of their communication behaviour, 

such as speed of response…” (Yamada & Akahori, 2007).  

 However, which types of synchronous CMC (text or voice) possess this highly 

interactive characteristic? According to Jepson (2005), synchronous text-based CMC 

is close to face-to-face interaction. However, synchronous voice-based CMC is even 

closer, since it involves live speech. In the following paragraphs the similarities and 

differences between synchronous text-based and synchronous voice-based CMC will 

be examined.  

 One similarity between synchronous text-based and voice-based CMC is that 

they both lack the visual clues that are available in face-to-face interaction (Levy & 

Stockwell, 2006). These visual clues include the gestures or facial expressions that 

participants can see each other use in face-to-face interaction (Jepson, 2005).  Another 

similarity is that, as mentioned above, both text chat and voice chat are categorised as 

synchronous media in which discourse happens in real time.  

 In terms of language learning, chat rooms (both text-based and voice-based) 

are considered to be a good place to practise conversation, especially for those 

learners who do not have the opportunity to live in a country where the target 

language is spoken (Blake, 2000; Doughty & Long, 2003; Jepson, 2005).  

 Another similarity between text-based and voice-based chat rooms is that both 

possess the characteristic of anonymity. Smith et al. (2003, p. 706) point out that it is 

quite usual for chat room users to use pseudonyms or log-on names for their online 

identities. This anonymity is useful in giving participants the courage to express 

themselves, although it can also sometimes lead to ‘flaming’ - swearing and hostile, 

intense language (Sproull & Kiesler, 1986); name-calling and insults (Weisband, 

1992); impolite statements (Kiesler et al., 1985), and greater self-absorption as 
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opposed to other-orientation (see Walther, 1995). Smith et al. (2003, p.707) also point 

out that “in the vast anonymity of cyberspace there is little pressure of the sort 

imposed on an individual by another’s physical presence. This is significant in terms 

of current second language acquisition theory, which views affective factors as key to 

the learning process”.   

 With regard to differences, one obvious difference between synchronous text-

based CMC and synchronous voice-based CMC can be seen in the turn-taking system 

employed in each context. Compared with text chats, negotiation routines in voice 

chats are closer to those which take place in face-to-face interactions, since in voice 

chats participants verbally interact in real time; in text chats, on the other hand, it is 

impossible for participants to conform to the turn-adjacency convention which 

governs face-to-face interaction (Jepson, 2005). Specifically, turns in text-based chat 

take the form of ‘disrupted turn adjacency’ turns; Herring (1999) proposed that this 

type of turn occurs because “… messages are posted in the order received by the 

system, without regard for what they are responding to.”  Negretti (1999) also pointed 

out that in text-based chat rooms “since there is no smooth sequential order, 

interlocutors are forced to manage turn-taking and turn-giving in ways that are 

different from oral talk”.  

 Kitade (2000) also states that the ‘turn-taking competition’, which is a 

characteristic of both face-to-face and synchronous voice-based CMC, cannot occur 

in text chat, or IC (Internet Chat), as Kitade calls it: 

 

On IC, there is no turn-taking competition because overlaps and interruptions 

are impossible as each utterance is simply displayed in the chronological 

order in which it is received by the IC system. The resulting dialogues are 

shown on each person’s computer screen at a pace directly proportional to 

the tempo of the overall conversation and the participants are able to scroll 

up and down the dialogues when they need to.  

    

        (Kitade 2000, p. 8) 

 

 In voice-based chat, especially in multi-participant chat rooms, turn-taking 

competition does occur, and can result in overlapping talk (Jenks, 2009b).  
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A difference also exists between text-based and voice-based CMC with regard 

to topics.  Kitade (2000) notes that in text chat multiple topics overlap and are 

interwoven into the thread of the discussion, with the result that adjacency pairs may 

not be adjoined.  However, in voice-based chat rooms, topics rarely overlap since 

speakers can negotiate concerning the topic they want to talk about immediately.  

 Kitade (2000) notes another difference between text-based and voice-based 

CMC, which is that in text-based interaction interlocutors can scroll back and re-think 

what has been discussed and re-formulate their own utterances before sending them. 

Participants in voice-based chat rooms, on the other hand, have less time to think and 

no opportunity to delete utterances they have already made, as participants using the 

text-chat medium have.  

 Furthermore, Kitade (2000) points out that in text-based interaction, non-

verbal cues such as prosodic features or facial expressions are absent.  Facial 

expressions are also absent in voice-based interaction; however, certain prosodic 

features are available, and these are considered to be an important aspect of the 

analysis of talk in the voice-based chat medium.  Consequently, in text chat 

participants tend to use emoticons to express their emotions to compensate for the 

absence of facial expression (Levy & Stockwell, 2006). They might also use capital 

letters to indicate loudness of speech and onomatopoeia to convey feelings: for 

instance, ‘Oh!’ for interjections, ‘Hiiiiiii’ for long vowels, and ‘zzz…zzz…’ to 

represent the sound of snoring (Negretti, 1999). 

 

2.4  Examples of Synchronous Voice-Based Chat Rooms 

 

 Currently many synchronous voice-based chat rooms are available free of 

charge to anyone in the world who has access to the internet, from providers such as 

Yahoo messengers, MSN Messengers, Pal Talk, Skype etc. Most of these provide 

both text-chat and voice-chat channels for communication. Most chat rooms can also 

be either ‘open’ or ‘closed’.  They are described as ‘open’ chat rooms when they can 

be accessed by anyone and as ‘closed’ chat rooms when they operate with just a few 

participants who have arranged to talk to each other and to no one else (Levy & 

Stockwell, 2006). MSN and Yahoo messengers, for example, are closed chat rooms as 
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they are not open to everyone; one needs permission or an invitation from another 

party before being able to join the chat.  

 The voice-based chat rooms which formed the subject of this study are 

Skypecast public voice-based chat rooms; that is, they are open chat rooms. They 

involve voice-only communication without visual cues and without video support.  In 

this they differ from normal Skype, in which video or a webcam is allowed when talk 

is occurring between two participants.  Skypecast voice-based chat rooms also 

provide text chat for communication and participants will use this facility when, for 

example, they want to communicate privately with particular participants in the chat 

room or simply in order to resolve problems in communication that have arisen in the 

voice chat (for details of the Skypecast system of communication see also Jenks, 

2009a and 2009b).   

 

2.5  Previous Studies on Synchronous CMC Voice-Based Chat Rooms 

 

 Research into synchronous CMC voice-based chat rooms which studied the 

interactions on Skypecasts, as the current study has, was conducted by Jenks (2009a 

and 2009b).  In Jenks’ first study, the social-interactional practice of getting 

acquainted among Skypecast participants was examined; this is an important aspect of 

the opening stage in a voice-based chat room, which enables a participant to become 

socialised in this medium.  Jenks (2009a) referred to this social-interactional practice 

as a ‘getting-to-know-you exchange’.  This exchange not only builds rapport between 

participants but also functions as a springboard for further discussion.  Jenks’ findings 

showed that participants in voice-based chat rooms need to make interactional and 

linguistic adjustments according to the norms and expectations of other participants, 

which are constantly changing on a moment-by-moment basis.  Jenks’s emphasis in 

his second study was on examining how overlapping talk is managed in multi-

participant voice-based chat rooms in the absence of non-verbal cues.  His findings 

showed that pauses can be used to avoid overlapping talk.  

 Apart from Jenks’ (2009a, 2009b) studies, Jepson (2005) explored the patterns 

of repair moves used by non-native speakers in both synchronous text chat rooms and 

voice chat rooms.  His findings showed that in voice-based chat rooms, participants 
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took more time to repair and correct pronunciation problems.  Sauro’s (2004) study 

showed how students establish and take control of the ongoing conversation by the 

use of text and voice CMC media.  

 As indicated in the above paragraphs, no synchronous CMC voice-based chat 

room studies have yet investigated types or aspects of language learning in voice-

based chat rooms.  Therefore, ‘Aspects of Language Learning in Voice-Based Chat 

Rooms’ was conducted in order to fill this research gap and also in order to reveal 

more aspects of the social interaction in this medium and thus make a contribution to 

both CMC and CA literature. The features of language learning of this type of 

synchronous CMC interaction revealed in this study can also be studied by English 

teachers who want to provide their students with additional types of interaction from 

an informal setting. Thus, in this regard this study will also be contributing to the field 

of language teaching and learning.  

 

2.6  Brief Review of Language Learning and Technology 

 

 Language learning improvement by using technology has a long history 

(Salaberry, 2001). We can study all histories of computer-assisted language learning 

from many publications (e.g. Chapelle, 2001; Levy, 1997; Salaberry, 2001). 

According to Zhao (2003), there are a number of interesting points regarding existing 

research in language learning and technology area. Zhao notes that (1) well designed 

experimental studies on the effectiveness of technological applications in language 

learning is very limited, (2) the studies were limited to college level language 

learners, (3) the target languages under consideration in the studies were also limited. 

French and Spanish were the most studied (10 out 16 or 63%). Other more commonly 

studied languages were English as a second language (ESL), German, and Arabic, (4) 

most of the studies were about short-term application instead of long-term integration 

of technology. Only two of the 16 studies were about long-term technology 

integration in the language learning environment and (5) the applications of 

technology to enhance language learning have been wide ranging, both in terms of the 

types of technology used (such as video, audio, multimedia, communication, network, 

and speech technologies) and the issues language education needs to address. Zhao 
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(2003) also notes these technologies have been applied to support the teaching of 

various aspects of language learning including vocabulary, grammar, reading, writing, 

speaking, listening, and culture. Therefore, ‘Aspects of Language Learning in Voice-

Based Chat Rooms’ can fill research gaps in the second and fifth aspects that Zhao 

(2003) elaborated above. That is, ‘Aspects of Language Learning in Voice-Based 

Chat Rooms’ can gather all levels of language learners (not limited to college level 

language learners), can narrow down types of technology which is voice-based chat 

rooms and can address aspects of language learning for language education.  
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CHAPTER 3: METHODOLOGY 

 

  

 As mentioned in the introduction chapter, this study uses Conversation 

Analysis (henceforth CA) as a methodological framework to investigate aspects of 

language learning via talk-in-interaction in voice-based chat rooms.  In this chapter, 

the focus of the study is explained first (Section 3.1).  Definitions of CA are then 

provided (Section 3.2).  In Section 3.3 the research question is presented.  CA 

methodological issues are also discussed in terms of the epistemology of CA (Section 

3.4), the application of CA concepts in the study (Section 3.5), what makes CA 

different from other discourse analytic approaches (Section 3.6), the justification for 

using CA (Section 3.7), the limitations of CA methodology (Section 3.8), and the 

advantages of using CA in the current study (Section 3.9).  Following this discussion 

of CA methodological issues, the research design in terms of data collection and 

analysis procedures (Section 3.10), ethical considerations (Section 3.11) and the 

limitations of the study (Section 3.12) are discussed.  

 

3.1 The Focus of the Study 

 

 This study uses CA as the methodological framework to explore aspects of 

language learning via spoken interaction in voice-based chat rooms. Any speeches 

produced by participants in chat rooms that can lead to language development are 

analysed. 

 

3.2 CA Definitions  

 

 Many definitions of CA are provided by CA researchers, as follows: 

 According to Atkinson and Heritage (1984), the central goals of CA research 

are to describe and explicate the competences that ordinary speakers use and rely on 

in participating in intelligible, socially organised interaction.  

 The definition of CA provided by Psathas (1995, p.1) is “the study of talk-in-

interaction [which] represents a methodological approach to the study of mundane 
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social action…[by its] rigorous [and] systematic procedures for studying social 

actions that also provide reproducible results.”  

 In brief, ten Have (2007, pp.3-4) describes CA as a rather specific analytic 

endeavour that can explicate the ways in which conversationalists maintain an 

interactional social order of talk-in-interaction, whatever its character or setting, while 

Hutchby and Wooffitt (1998, p.14) define CA as “the study of recorded, naturally 

occurring talk-in-interaction.”  

 From the above examples of definitions, certain key phrases which relate to 

the object of CA research may be identified: talk-in-interaction, socially organised 

interaction, the study of mundane social action, the interactional social order of talk-

in-interaction, the study of recorded, naturally occurring talk-in-interaction. These 

characteristics of the object of CA research are also found in voice-based chat rooms. 

That is, the data found in voice-based chat rooms can also be described as occurring 

naturally and as reflecting mundane social action; thus CA can be used in this context 

to investigate types or aspects of language learning in voice-based chat rooms. 

 

3.3 Research Question 

 

 There is one main research question in this study.  

1. What aspects of language learning can be seen from the interaction in  

    voice - based chat rooms?  

 The research question was derived from the principal aim of the study, which 

was to explore aspects or types of language learning in voice-based chat rooms. To 

date, studies of spoken interaction in CMC that do exist have focused on how 

participants get acquainted (Jenks, 2009a), on how they manage overlapping talk in 

voice-based chat rooms (Jenks, 2009b) and on how they face online trouble talk  

(Brandt & Jenks 2013). Thus, no research has been conducted on aspects of language 

learning in voice-based chat rooms. Moreover, much of the previous CA research has 

concentrated on the openings, topic management, closings which occur in telephone 

interactions and classroom research, leaving aspects of language learning of voice-
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based chat room interactions unexamined. Finding answers to the research question 

presented above will therefore help to fill these gaps in CMC and CA research.  

 

3.4 Epistemology of CA  

 

 CA has been developed from Garfinkel’s (1967) ethnomethodology 

programme and its analysis of ‘folk’ (‘ethno’) methods (Silverman, 2006). However, 

Harvey Sacks, who used to work with Harold Garfinkel, was the principal originator 

of CA.  

 Clayman and Maynard (1995) described ethomethodology succinctly as 

follows: 

 Ethnomethodology offers a distinctive perspective on the nature and origins  

             of social order. It rejects “top-down” theories that seek to explain social 

             order in terms of cultural or social structural phenomena which are conceived  

             as standing outside of the flow of events in everyday life. Adopting a 

             thoroughly “bottom-up” approach, ethnomethodology seeks to recover social 

             organization as an emergent achievement that results from the concerted 

             efforts of societal members acting within local situations. Central to this 

             achievement are the various methods which members use to produce and 

             recognize courses of social activity and the circumstances in which they are  

             embedded. The mundane intelligibility and accountability of social actions,  

             situations, and structures is understood to be the outcome of these  

             constitutive methods or  procedures.   

 

      (Clayman & Maynard 1995, p.2)  

   

 There are many principles which CA adopts from ethnomethodology. For 

example, CA adopts the ‘bottom-up’ approach used in ethnomethodology, mentioned 

above, in its methodological framework. This is also in line with the CA concept of 

‘data-driven’ against ‘theory-driven’, described by Heritage (1984a) as follows:  

 

 Specifically, analysis is strongly ‘data-driven’- developed from phenomena 

 which are in various ways evidenced in the data of interaction.  
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             Correspondingly, there is a strong bias against a priori speculation about the 

             orientations and motives of speakers and in favour of detailed examination of 

             conversationalists’ actual actions. Thus the empirical conduct of speakers is  

             treated as the central resource out of which analysis may develop. 

 

           (Heritage 1984a, p. 243)  

 

 There are also other indications that CA stems from ethnomethodology as CA 

shares a lot of ethnomethodological principles. The ethnomethodological concepts 

adopted by CA are explained below according to the proposals of Seedhouse (2004):  

 The first concept is that of indexicality. In ethnomethodology indexicality is 

also referred to as ‘context-boundedness’, and CA also uses this concept to analyse 

talk-in-interaction when there is evidence that the participants in the talk themselves 

are orienting to contextual features.  

  The second concept is called the documentary method of interpretation. This 

means that any actual real-world action will be treated as a document or an example 

of a previously known pattern. For example, if someone greets us by saying ‘Hi’, we 

treat that action as a document and identify that action as a greeting using an already 

known pattern (schema theory) and then greet that person back accordingly. This 

method of interpretation is not only used by the interactants but is also an emic 

approach used by analysts to analyse social interaction.  

 The third concept is that of the reciprocity of perspectives. This involves a 

willingness to follow the same norms, to show affiliation with the other person’s 

perspective, and to try to achieve intersubjectivity (or display a similar understanding 

of context). This is quite similar to indexicality, in which if all parties cannot agree to 

index their interaction in the same way, it cannot function. In addition, this principle 

corresponds to preference organisation in CA, in that it can be recognised as a 

structural bias toward the affiliation and reciprocity of perspectives. To be more 

specific, “[t]he preferred action is seen but unnoticed and promotes affiliation and 

reciprocity of perspectives, whereas the dispreferred action is noticeable and 

accountable, may be sanctionable, and works against affiliation and reciprocity of 

perspectives” (Seedhouse 2004, p. 9). 
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 The fourth concept is normative accountability. This refers to 

ethnomethodolical norms as being constitutive rather than regulative of action. In CA, 

norms are constructed according to organisations of turn taking, sequence, repair and 

preference. If interactants follow the norms, this will cause the seen-but-unnoticed 

response. In contrast, if they do not follow the norms, this will cause either the 

noticeable-and-accountable-but-not-sanctionable or the noticeable-accountable-and-

sanctionable response.   

 The fifth concept is that of reflexivity.  “The principle of reflexivity states that 

the same set of methods or procedures are responsible for both the production of 

actions/utterances and their interpretation. This principle underlies the CA mechanism 

of the adjacency pair” (Seedhouse 2004, p.9).  

 For more examples and further explanation of these five ethnomethodological 

principles, see Seedhouse (2004, pp.7-12). 

 From the examination of ethnomethodological principles presented above, the 

question may be asked: why is it necessary for CA to develop its own subset of 

principles and procedures even though CA’s principles are also based on these 

principles?  It is because ethnomethodological principles are general principles used 

to study any kind of human actions, while CA is used for a more specific objective, 

focusing solely on human actions as demonstrated in and through talk (Seedhouse, 

2004).  

 Additionally, the epistemological aspect of CA is quite close to ethnography, 

in that both approaches emphasise particular details in order to determine a 

participant’s perspective rather than emphasising the general details to develop a 

researcher’s perspective (Markee, 2000).  Nonetheless, there are some salient 

differences between CA and ethnography, as Pallotti points out: 

 

 While CA is first and foremost concerned with the micro-details of 

              interaction, ethnographies usually provide broader descriptions of social  

              practices, trying to explain the local rationalities behind them. In this sense, 

              the two approaches can be seen as complementary, one being the extension  

              of the other. CA extends ethnography’s scope to the micro-level of turns and 

              sequences, which can be seen as the smallest units of social life.  
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             Ethnography may extend CA’s focus to wider levels of social organisation  

             and knowledge, which may be necessary to interpret participants’ moves in   

             conversational exchanges. 

               (Pallotti 2007, p. 54) 

 

 More specifically, according to Markee (2000), ethnographers understand 

members’ practices by developing a detailed description that can be a profile of 

members’ cultures and biographies through various data collection techniques; these 

techniques can include collecting data from video and audio tapes of behaviour, 

transcripts, interviews and retrospective talking-aloud protocols that are often 

triangulated in order to gain a number of perspectives from different participants. In 

contrast, ‘pure’ CA researchers draw no inferences from ethnographic accounts of 

members’ cultures or biographies unless they see that there is internal evidence in the 

talk providing such data (Markee, 2000). 

 

3.5 The Application of CA Concepts in the Current Study 

 

 CA research aims to explore sequential patterns of interaction and to explain 

the normative expectations and assumptions which form those sequences (Wooffitt, 

2005). In addition, Heritage (2006, p.1) claims that conversation analysis is “primarily 

concerned with the ways in which utterances accomplish particular actions by virtue 

of their placement and participation within sequences of actions.” Thus, in order to 

investigate aspects of language learning in voice-based chat rooms, sequences of 

actions and normative interactional organisation (conversational mechanisms) were 

observed.  

 

Some examples of the conversational mechanisms which are used to explore aspects 

of language learning in voice-based chat rooms in this study are:  

 

 Adjacency pairs: these pairs play an important role in a conversation as numerous 

types of utterance come in pairs: for instance, questions and answers; greetings; 

invitations and acceptances/declinations etc (Hutchby & Wooffitt, 1998). These types 
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of adjacency pair also reveal orderliness, that is, the first pair part precedes the second 

pair part (Schegloff & Sacks, 1973). For example, when a first speaker produces the 

first pair part of an adjacency pair such as a question, the next speaker produces the 

second pair part - an answer - in response; or when a first speaker says ‘Hi’, the next 

speaker says ‘Hi’ back. This orderliness in adjacency pairs supports Sack’s (1984) 

idea that there is “order at all points” in talk-in-interaction.  

 

 Turn taking: this is a basic form of organisation for conversation consisting of two 

components: the turn-constructional component and the turn-allocation component 

(Sacks et al., 1974). The turn-constructional component comprises units known as 

turn constructional units or TCUs. TCUs can be words, phrases, clauses or sentences, 

and these units are highly context-sensitive. That is, a TCU can only be constructed in 

context (Liddicoat, 2007). The turn-allocation component allocates turns among 

participants in a conversation. Sacks et al. (1974, p. 703) divided turn-allocational 

techniques into two groups: (1) those in which the next turn is allocated by the current 

speaker’s selecting the next speaker; and (2) those in which a next turn is allocated by 

self-selection. In addition, in taking turns, what is known as the next-turn proof 

procedure, or the way participants “display in their sequentially ‘next’ turns an 

understanding of what their ‘prior’ turn was about”, has been identified by researchers 

(Hutchby & Wooffitt 1998, p.15). This procedure is also used by researchers to show 

how  “a reflexive relationship exists between adjacent turns: the next turn is used as 

an analytic resource for making sense of the prior turn, which, for its part, has 

provided the sequential implications that have made the next turn relevant” (Arminen 

2005a, p.3). In brief, the next-turn proof procedure helps CA researchers “to ensure 

that analyses explicate the orderly properties of talk as oriented-to accomplishments 

of participants, rather than being based merely on the assumptions of the analyst” 

(Hutchby & Wooffitt 1998, p.15).  

 

 The organisation of preference/dispreference: this refers to the alignment or non-

alignment which a second pair part forms with a first pair part. That is, if the second 

pair part is aligned with the first pair part through the use of positive responses 

(acceptances, agreements etc), it is a ‘preference’ or ‘preferred action’. If the second 
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pair part is non-aligned with the first pair part by the use of negative responses 

(rejection, declinations, disagreements), it is a ‘dispreference’ or ‘dispreferred action’ 

(Schegloff, 2007). For instance, in greeting, if the first speaker says ‘Hi’ and the 

second speaker says ‘Hi’ back, this can be taken to indicate that he/she understood 

what the first speaker said and that he/she is willing to go along with that conversation 

(Schegloff & Sacks, 1973).  This type of interaction can bring about preference 

organisation or preferred action, which is the opposite of dispreference or 

dispreferred action (Pomerantz, 1984; Schegloff, 2007).  

This organisation of preference/dispreference is also considered important in 

analysing talk as it can cause various types of actions of talk in subsequent turns. For 

instance, the organisation of preference/preferred action/preferred response can help 

to maintain the ongoing talk or the topic which participants are talking about.   

 

 In addition to the concepts described above, this study also uses other concepts 

that a CA research study should contain.  In the following paragraphs the ‘emic’ 

perspective, the concept of ‘orderliness’ and the relevance of ‘context’ in CA will be 

discussed.  

 CA pays attention to the minute details of talk-in-interaction. All these small 

details are considered very important because CA orients to the microanalysis rather 

than the macroanalysis of talk.  To start with, “CA refuses to use available ‘theories’ 

of human conduct to ground or organise its arguments, or even construct ‘theory’ of 

its own”, (ten Have 2007, p. 26).  In other words, the aim of CA is to explain the 

inherent theories-in-use of members’ practices rather than to employ externally 

existing concepts (ten Have, 2007).  Thus, no theoretical preconceptions should exist 

in the mind of the researcher before analysing a real, naturally occurring talk-in-

interaction in detail. In the following section, ‘emic’ and ‘etic’ perspectives are 

defined in order to clarify the reason why CA focuses solely on a member’s 

perspective in each talk-in-interaction rather than taking into account external factors 

or other available theories.  The significance of orderliness and context in CA are also 

discussed in the following sections.  
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 Emic and etic perspectives  

 The adoption of an emic perspective in CA is one of the major principles that 

should be adhered to when analysing talk-in-interaction. The emic perspective and its 

opposite, the etic perspective, were developed by Pike (1967). According to him, the 

former will “provide an internal view, with criteria chosen from within the system” 

(Pike 1967, p.38), while the latter will provide an external view that “studies behavior 

as from outside of a particular system, and as an essential initial approach to an alien 

system” (Pike 1967, p.37).  In CA, the emic, or member’s, perspective from each talk-

in-interaction is emphasised in order to avoid taking into account external factors that 

could destroy the purity of a conversation. This ‘emic’ or ‘member’s perspective’ is in 

line with Schegloff’s (1998) explanation concerning ‘the member’s world’ in CA: 

 

 For CA, it is the member’s world, the world of the particular members in  a 

 particular occasion, a world that is embodied and displayed in their conduct 

 with one another, which is the grounds and the object of the entire enterprise,  

             its sine qua non.  

                                                                                             (Schegloff 1998, p. 416) 

 By relying on this emic perspective, therefore, this study avoids taking into 

account external factors which are not provided by the participants in the talk itself: 

for instance, the age, gender and status of participants in voice-based chat rooms.  

 

 Orderliness 

 An investigation of the orderliness of talk-in-interaction is one of the aims of 

conversational analysis studies, as Psathas indicates:  

 

 Conversation Analysis studies the order/organisation/orderliness of social 

 action, particularly those social actions that are located in everyday 

             interaction, in discursive practices, in the sayings/tellings/doings of members 

             of society.   

             (Psathas 1995, p.2) 

  

 One of the key assumptions relating to order is that “order is produced by the 

parties in situ; that is, it is situated and occasioned” (Psathas 1995, p. 2). The use of 
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this concept of order, which is not a concept brought to the research by the analyst 

since the parties orient to that order themselves, helps to avoid any reliance on 

preformulated theoretical conceptions and other concerns such as generalising 

(Psathas, 1995).  This concept is also applied to the data analysis in this study.  

 

 Context in CA  

 Context in CA is “the context of the actions in talk” (Gardner, 2004). That is, 

any utterance in an interaction is both ‘context-shaped’ and ‘context-renewing’ 

(Heritage 1984a, p.280). This means that “every action appears to be sensitive to 

some contextual features, but at the same time contributes to defining and orienting 

what context is relevant for participants to that interaction and in that particular 

moment” (Pallotti 2007, p.53). In other words, an utterance is described as being 

context-shaped when what is said in the unfolding talk will be interpreted from what 

has just been said, and as context-renewing when what is said will provide the context 

for the interpretation of the next utterance (Gardner, 2004).  In addition, Markee 

(2000, p.28) explains that in CA, ‘context’ refers to “the immediate sequential 

environment of a turn”. He also claims that in a different sense, identified by Sack et 

al. (1974), CA is ‘context-free’: that is to say, “socioeconomic status, gender, 

biographies or other such ethnographic data are not used a priori to explain how 

members organise and make sense of the talk that they construct for each other” 

(Markee 2000, p.28). Ethnographic data will only be considered relevant contextual 

data if they are displayed by participants as being relevant (Gardner, 2004). 

 With regard to the treatment of context in CA in this study, information about 

or the profile of participants in voice-based chat rooms, including their age, country 

and social status, are not taken into account in the data analysis if they are not directly 

relevant to the talk displayed by the participants themselves.  

 

3.6 What Makes CA Different from Other Discourse Analytic Approaches  

 

 According to ten Have (2007), there are four major differences between CA 

and other discourse analytic approaches. First, CA’s concentration on interactional 

details, recordings and detailed transcripts offers more opportunity to look closely at 
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the phenomena than other approaches. Secondly, CA prefers to use less artificial data, 

that is to say, naturally occurring data, which are not experimental data, researcher-

motivated data or a product of personal intentions as found in interviews, or of 

external forces that can be handled in a laboratory.  Third, CA views human 

interaction as an organisational act or emergent collectively organised event rather 

than as a series of individual acts; it also views human interaction as a procedural act 

in order to explain how people do something rather than why they do it.  Fourth, CA 

can be considered as a study of language-as-used, focusing on verbal language that is 

normally used in natural situations; however, this is not done according to a linguistic 

system, nor does it follow traditional forms of linguistics, which are based primarily 

on written language and normative rules of correct usage.  

 In addition, while CA avoids applying pre-theoretical notions or 

preconceptions to data analysis, other discourse analytic approaches, such as 

Discourse Analysis (DA) and Critical Discourse Analysis (CDA), are contaminated 

by certain external concepts and existing theories.  For example, DA is “mainly 

concerned to develop a theory of spoken discourse as a structured phenomenon, often 

using the model of grammar as its basis” (Hutchby & Wooffitt 1998, p. 6). According 

to Wooffitt, CDA “is concerned to analyse how social and political inequalities are 

manifest in and reproduced through discourse” (Wooffitt, 2005). Having this 

characteristic, CDA is “in danger of imposing an interpretation of interaction which 

reflects the analyst’s theoretical or political orientation, and which in turn 

systematically obscures analysis of what is actually relevant to the participants 

themselves” (Schegloff, 1997, as cited in Wooffitt 2005, p. 158).  

 

      3.7 Justification for Using CA  

 

 CA is a qualitative type of research and is thus subject to evaluation using 

social qualitative research criteria (Markee, 2000). Bryman (2008) states that 

reliability, replication and validity are the principal criteria used to evaluate social 

research. CA is a type of social qualitative research that fulfils these important criteria 

to a noticeable degree, as shown below:   
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 Reliability. According to Bryman (2008, p. 31), “reliability is concerned with the 

question of whether the results of a study are repeatable.” In this regard, it is possible 

to demonstrate the reliability of CA research by using a transcript as a repeatable 

result that other researchers can use to analyse and interpret talk-in-interaction again 

and again. In addition, reliability is basically concerned with the consistency of 

measures, in which at least three different meanings of consistency are involved: 

stability, internal reliability and inter-observer consistency (Bryman, 2008).  

 

 Bryman (2008) interprets ‘stability’ as referring to “whether a measure is 

stable over time”.  In CA, if the researchers always use the emic perspective or 

‘member’s perspective’ to analyse any talk-in-interaction, it is impossible for there to 

be a variation over time in the results of the interpretation.  Internal reliability can also 

be ensured by adhering to an emic perspective. The fact that CA is concerned with 

analysing spoken data obtained from local talk-in-interaction in situ, from the internal 

perspective of the participants in that interaction, itself ensures the internal reliability 

of the results. With regard to inter-observer consistency, in CA research ‘inter-

observer’ means ‘inter-CA researcher’. Bryman (2008) says that when there is more 

than one observer involved, there might be a lack of consistency in their observations. 

However, this does not happen in CA because when using this approach, ‘naturally 

occurring data and ‘the emic perspective’ are the principles that researchers always 

keep in mind when collecting and analysing their data. Thus, factors which may lead 

to inconsistency when employing other data collection procedures, such as using 

open-ended questionnaires or interviewing numerous participants, will not be a 

problem to CA researchers, who deliberately set out to avoid the influence of external 

factors on their data collection and analysis. The number of observers or CA 

researchers will therefore not affect the consistency of the results obtained, as long as 

they adhere to the emic principle and collect only naturally occurring data.   

 

 Replication.  In CA the findings of the analysis can be replicated as long as 

researchers adhere to the CA principles mentioned in previous sections. This is in 

accordance with Psathas’ (1995, p.1) claim that CA can ‘provide reproducible 

results’, which can then be examined by others interested in the same phenomenon.  
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The CA transcripts may be used and analysed by subsequent researchers who want to 

check the results obtained by previous researchers.  

 

 Validity.  There are four types of validity: measurement/construct validity, internal 

validity, external validity and ecological validity (Bryman, 2008).  

Measurement/construct validity in CA can be assessed by considering whether or not 

a measure is reliable, as Bryman (2008, p.32) explains: “measurement validity is 

related to reliability: if a measure of a concept is unstable in that it fluctuates and 

hence is unreliable, it simply cannot be providing a valid measure of the concept in 

question.”  However, as mentioned above, the use of an emic perspective, which is 

based on the participants’ perspective in the interaction, ensures reliability, and this in 

turn results in measurement/construct validity. This is because the use of an emic or 

members’/participants’ perspective alone means that the findings cannot be unstable 

or fluctuate. The use of an emic perspective also means that there is no risk of the data 

being contaminated by existing theories, external factors or the analyst’s perspective.  

Not only does the emic perspective result in the maintenance of 

measurement/construct validity in the data analysis, but it can also help to ensure 

internal validity. When conducting CA research from an emic perspective, the 

emphasis is placed on the members’ perspective through the sequential organisation 

of talk-in-interaction and this can maintain internal validity. Thus, “CA practitioners 

cannot make any claims beyond what is demonstrated by the interactional detail 

without destroying the emic perspective and hence the whole internal validity of the 

enterprise” (Seedhouse 2005, p. 255). 

External validity “is concerned with the question of whether the results of a 

study can be generalised beyond the specific research context” (Bryman 2008, p.33).   

Peräkylä (1997, p.214) claims with regard to the generalisability of CA that it “is 

closely dependent on the type of conversation analytic research.” The data obtained 

for this study were collected from an online setting; the findings may therefore be 

different from those obtained in other CA research settings: for example, Seedhouse 

(2004) reveals in his study based in an institutional setting that a reflexive relationship 

exists between pedagogy and  interaction.  He claims that this relationship is a 

generalisable and universal feature of L2 classroom interaction as it is directly 
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connected to the institutional  goals of this type of L2 classroom interaction and thus 

will be present wherever this type of interaction takes place.  

 

 In this study, the results of aspects of language learning in voice-based chat 

rooms are either derived from an examination of single cases or collections of talk-in-

interactions. Thus it would not be accurate to say that all findings derived from the 

use of CA methodology can be generalised.  Nevertheless, in CA, the analysis of a 

single case may be called a finding, as Markee (2000, p.26) confirms: “a case is only 

convincing to the extent that it is directly motivated by the conversational data 

presented for analysis.”  In addition, Pallotti (2007, p.43) states that 

 CA investigation always begins with single cases, trying to account for their 

 dynamics one by one. Analysis may as well stop here, with a detailed  

             explanation of what is happening in the single example. If one wants to  

             further generalize to other cases, this will always be done very cautiously, 

             showing how the ‘device’ or ‘practice’ is at work in several examples. 

             Claims are not formulated as general laws such as ‘whenever X takes place, 

             then Y follows’. Rather, in order to account for a particular practice, special 

             attention is paid to deviant cases in which a ‘breach’ occurs. 

 

 Furthermore, Schegloff (1993, p. 102) writes: 

 

 […] in studying large amounts of data, we are studying multiples or  

             aggregates of single instances. Quantitative analysis is, in this sense, not an 

             alternative to single case analysis, but rather is built on its back. 

 

 Pallotti (2007) elaborates on this, stating that Schegloff does not reject 

quantitative analysis in CA, but is simply reminding us of the risks of premature 

quantification, since CA is the study of a complex phenomenon (talk-in-interaction), 

in which the identification of clear, neatly defined categories which quantifying 

demands can be problematic. In order to solve this problem, Pallotti (2007) 

summarises Schegloff’s (1993) suggestion that 
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 […] it would be more cautious to rely on the researcher’s ‘intuitive grasp’, 

 expressed in less precise terms like frequency adverbs such as  

             overwhelmingly or massively. Perhaps the most used of this kind of verb in 

             CA is regularly, which indicates that a practice is recurrent, normatively 

             oriented to, without stating its exact incidence in the corpus.  

                (Pallotti 2007, p.59) 

 

 This method of presenting generalisations while avoiding presenting the 

findings in quantitative terms is similar to the method used by ethnographers to 

present their findings (Pallotti, 2007). 

 CA is considered to possess a high degree of ecological validity compared to 

other research methodologies as CA practitioners mainly record naturally occurring 

talk in its authentic social setting (Seedhouse, 2005).  Bryman (2008, p. 33) says that 

ecological validity “is concerned with the question of whether social scientific 

findings are applicable to people’s everyday, natural social settings” (Bryman 2008, p. 

33) and this is certainly true of the data obtained through CA methodology. On the 

other hand, ecological invalidity will occur, for example, when interventions are made 

by social scientists that create unnatural settings, such as a laboratory, or even a 

prepared room in which to conduct interviews (Bryman, 2008). 

 

3.8 Limitations of CA Methodology  

 

 From the earlier description of the features of CA, we can conclude that CA is 

particularly appropriate for analysing talk-in-interaction consisting of naturally 

occurring data. However, the specific characteristics of CA also limit the application 

of the method; thus data collected from invented or experimental settings are excluded 

from CA research procedures.  

 In the analytical aspects of CA methodology, CA adopts only an 

emic/members’ perspective to analyse the data in each interaction; the opposite, etic, 

perspective or any influence of external factors such as gender, status, age, existing 

theories etc, are thus rejected in CA data analyses.  
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 CA may also lack external validity or generalisability, owing to the use of an 

emic perspective in the data analysis, which focuses solely on interactional details 

from the members’ perspective that might not recur, especially in non-institutional 

settings.  

 

3.9 The Advantages of Using CA in the Current Study 

 

 CA is used as the research methodology in this study because CA can be used 

to analyse the talk that occurs naturally in everyday interactions (Atkinson & 

Heritage, 1984) and these include voice-based chat rooms. Also, as mentioned in 

Section 3.6, which described the ways in which CA differs from other discourse 

analytic approaches, it was considered appropriate to use CA to analyse talk-in-

interaction in voice-based chat rooms since CA helps to reveal the real interactions 

taking place amongst the participants and what is relevant to the participants 

themselves when they are talking in voice-based chat rooms.  Using CA as a tool to 

analyse the data can thus avoid other preconceptions and available theories.  

 

3.10Research Design: Data Collection and Data Analysis Procedures 

 Data Collection 

 

 Setting 

For the purposes of this study, 40 hours of data in the corpus (Skypecast chat 

rooms) were collected. The Skypecast voice-based chat room service is free of charge 

and people from all over the world can join in and chat for an unlimited length of time 

24 hours a day.  Pamela recording software was used to collect audio data in this 

online setting. Skypecasts are voice-only chat rooms, therefore no video support is 

available. This means that participants can hear but cannot see each other. The topics 

in Skypecast chat rooms vary and include such topics as ‘nice and gentle talk’, ‘let’s 

talk in English’, ‘practising English’, ‘life after death’, ‘differences between men and 

women’ etc.  The topic for each chat room is decided in advance by the host, as 

shown in Figure 1, below. 
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  Figure 1. Skypecast screenshot (topics in Skypecasts) 

 

After participants select a topic, they will see another screenshot, which shows 

their participation status: listening, waiting or talking, as shown in Figure 2, below. 
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Figure 2. Skypecast screenshot (participation status) 

 

 In Skypecast chat rooms, there are three levels of participation: listening, 

waiting and talking. When participants first enter a chat room, they are at the listening 

level. If they want to talk, they need to click on the ‘Ask to talk’ button, as shown 

above in Figure 2, in order to go to the second level, which is waiting. The host will 

then decide whether new participants can move to the third level, which is talking. 

After obtaining permission from the host to join in at the talking level, they can move 

from the talking to the listening section by themselves.  However, in the listening 

section, they cannot speak, so if they want to talk again they have to move themselves 

back to the talking section.  

 

Participants 

Skypecast chat rooms are considered lively places where many speakers of 

English (both native and non-native) from all over the world gather and chat to each 

other about numerous topics.  This study therefore includes many participants from all 

over the world.  The number of participants in each chat room varied from 2 to over 

20.  However, participants in voice-based chat rooms log in and log out all the time. 

Thus, although the number of participants is indicated in the bottom line of the 
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screenshot (as presented in Figure 3, below), it is impossible to determine the exact 

number of participants in each chat room at any one time.  

 

 

 

Figure 3. Skypecast screenshot (number of participants) 

 

Most of the participants’ names in Skypecast chat rooms are fictitious and are 

not the names they use in their real life; for instance, ‘I’m not here’, ‘Hard water’ and  
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‘Daydreamer’, although sometimes real names are used in this medium, as shown in 

Figures 2 and 3, above.  In addition, in Skypecast chat rooms participants can view 

each others’ profiles to determine age, gender or the countries they come from by 

right clicking on the green button in front of the participant’s name and then selecting 

‘view profile’.   

 

General information about Skypecast interactions 

 In Skypecast voice-based chat rooms there is also a text-chat channel that 

participants can use while they are talking or using the voice-chat channel.  However, 

the text-chat channel is more private in that communication is restricted to the sender 

and the receiver of the messages.  Therefore, other participants using the voice-chat 

channel cannot see their messages.  

 During text discussions in voice-based chat rooms, pauses might occur. 

However, it is difficult for other participants using the voice-chat mode to know what 

is really happening to those participants who are producing the pauses. Sometimes 

pauses occur because participants are using the text-chat channel, but at other times 

they occur because participants leave the voice chat in order to carry out offline 

activities such as taking a shower or having a dinner. Also, sometimes pauses occur as 

a result of technological problems: for instance, the loss of an internet connection, 

problems with participants’ microphones or their laptops.  These pauses are discussed 

further under Section 3.12: ‘Limitations of the Study’.  

 

 Data analysis procedures 

Before analysing the data collected from the Skypecast chat room corpus, all 

the audio files were listened to, selected and then transcribed. Transcribing is a very 

time-consuming process. However, having the details of the natural talk in the form of 

transcripts is beneficial to CA researchers as they help them to “capture and present 

the phenomena of interest in written form” (ten Have 2007, p. 95).  This does not 

mean that the transcripts constitute the data. They are considered to be a 

representation of the data, while the recording itself reproduces what is said in the 

social event (Hutchby & Wooffitt, 1998). The system of transcription in a CA study 

“basically tries to preserve some of the key features of talk, namely certain kinds of 
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intonation, pauses, sound stretches, emphasis, and the like” (Psathas 1995, p.12).  For 

this study the CA transcription convention developed by Gail Jefferson (see Atkinson 

& Heritage, 1984) was used.  All selected transcripts were used along with the audio 

files when analysing in order to check the correctness of sounds and CA symbols in 

the transcripts.  Doing this makes it easier to analyse the data than when using only 

audio files or only transcripts.   

All the selected transcripts were analysed in order to explore aspects of 

language learning in voice-based chat rooms.  All analysis procedures exactly 

followed the CA principles mentioned in the initial part of this chapter.  All CA 

mechanisms/CA sequence organisation in the interactions, such as adjacency pairs, 

sequence types, preferences and turn taking, were taken note of where appropriate.  

 

3.11 Ethical Considerations  

 

In this study the participants in the chat rooms were informed that their voices 

would be recorded. Using the Pamela programme, which is supported by the 

Skype/Skypecast program for recording the audio interaction, all participants in each 

chat room received both text and voice messages to remind them that their voices 

would be recorded, so if they did not want to be recorded, they just had to say so or 

log out.   

Furthermore, the participants were assured that data relating to them would be 

treated with full confidentiality and that, if published, it would not be identifiable as 

relating to them.  For example, their names were changed for the extracts that were 

chosen to be analysed and presented in this study. 

 

3.12 Limitations of the Study 

Written forms of informed consent could not be used for this type of 

communication in voice-based chat rooms because people log in and log out all the 

time. 

 In some chat rooms that have a lot of participants (more than 10), it is 

sometimes difficult to analyse talk-in-interaction if most participants do not know 
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how to give the floor to others, because numerous overlaps occur and make the voices 

of the participants unclear.  This leads to a difficulty in taking turns in an orderly 

manner, which means that the turn-taking pattern may differ from the traditional 

interaction pattern in which only a few speakers are involved. 

Long pauses that appear in the audio files or in the later transcripts do not 

always indicate that a participant did not want or was unable to reply to another 

participant. This is because some participants just log out for no reason or for reasons 

they do not divulge to the rest of the room: for instance, logging off in order to have a 

shower or to have dinner. This type of communication in voice-based chat rooms is 

therefore different from face-to-face interactions in which we can ask the interlocutor 

directly if we want to know why he or she is not answering or simply infer the reason 

from non-verbal gestures.  

 Skypecast chat rooms are voice-only chat rooms with no video support, so 

participants cannot see any gestures made by their interlocutors. Therefore, sometimes 

the interpretation might not be 100% correct, compared with data which are both 

voice and video equipped.  

 Additionally, in Skypecast voice-based chat rooms there is another 

communication channel, which involves the sending of text messages. Some 

participants might prefer to exchange text discussions as an alternative when they are 

struggling with words they do not understand, which are usually proper names of 

places or things, for example. Thus, the researcher would miss that non-verbal 

communication in the form of text chat, which might have helped to interpret their 

talk. This is an uncontrolled action. In this regard, we were unable to collect this text-

chat data and sometimes when there was no audible vocal sound from the participants 

they might have been using the text-sending channel to communicate with their 

interlocutors. It is thus evident that we were only able to use voice data to interpret 

their talk and this produced a difficulty in terms of analysing the missing sounds of 

the interaction that had been changed into text-chat communication.  

 Furthermore, there are certain interactions which take place in Skypecast chat 

rooms that it would be very interesting to analyse in terms of the sequential 

organisation of talk, but which cannot be used because they include discussion of 
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contentious subjects such as religion or war, and attacks on countries whose policies 

the participants dislike.  
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CHAPTER 4: DATA ANALYSIS AND FINDINGS 

 

In this chapter the results of the data analysis are presented. The data were 

collected and then processed in response to CA principles. A total of 21 extracts were 

selected and analysed as follows. This chapter solely focuses on presenting the 

gathered data and analysis based on the interaction from participants. However, the 

additional perspectives of aspects of language learning which learners will receive 

from joining in voice-based chat rooms will be elaborated more in Chapter 5 

(Discussion Chapter).  

 

Extract1 

1 S3 is my is my question clear (.) first (.) 

2 S2 ok (.) ok (0.1) yeah I get it (0.8) I get it  

3  (0.8) 

4 S3 yah (0.6) 

5 S2 yah oh (0.1) all the most of Japanese (0.3) ah::[: Buddhist (0.6)   

6  Buddhist  

7  (0.7) 

8 S3                                                                            [yes 

9 S4 perfect 

10 S2 uh ha (0.5) uh [but but but  

11 S3                        [budhi- budhi- 

12  (0.2) 

13 S2  Buddhist yeah (1.9) but u::h we↑ are↓ not (0.1) to (.) eagar to religong  

14  (1.6) 

15 S3 sorry ↑ 

16  (0.7) 

17 S2 we [are not (.) to eagar (0.2) not to eagar to religong  

18 S1       [most Japanese most Japanese right now are secular I think (0.6)  

19  right↑    

20  (0.9)  

21 S2 huh-↑  
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22  (0.2) 

23 S3 and now a religion ok↑ 

24  (1.4) 

25 S1 most Japanese nowadays are secular isn’t it↑ 

26  (2.9) 

27 S5 I think so 

28  (2.2) 

29 S2 o↑ kay 

 Extract 1 above contains an example of English with Japanese accent as can 

be seen in lines 13 and 17 (the word ‘eagar’ instead of the word ‘eager’ and the word 

‘religong’ instead of the word ‘religion’). This extract is a representative of language 

identity in voice-based chat rooms. Everyone comes with his/her own English accent 

and this might sometimes be problematic, as seen for example in line 15 that S3 says 

‘sorry ↑’ because he does not understand S2’s accent. However, this is not a big 

problem as long as participants in the chat room help each other to understand the 

speaker’s words. We can see that S1 helps S2 clarifying his meaning for the sentence 

“we [are not (.) to eagar (0.2) not to eagar to religong” in line 17 by using sentences in 

lines 18-19, and 25  instead “[most Japanese most Japanese right now are secular I 

think (0.6)”, “most Japanese nowadays are secular isn’t it↑”. With S1’s help, the rest 

of the room understands what S2 wants to express his thoughts.  

 Apart from learning language identity through an English accent, we also learn 

how participants in voice-based chat rooms use communication strategies to each 

other. For example, S3 uses a direct question to check the interlocutor’s understanding 

by saying “   (S3: is my is my question clear (.) first (.))” in line 1. Also, using 

synonyms/paraphrasing to elicit the interlocutor’s intended meaning is seen in this 

extract in lines 18-19, and 25. We see how S1 paraphrases S2’s sentence from 

“Buddhist yeah (1.9) but u::h we↑ are↓ not (0.1) to (.) eagar to religong (line17) to 

“[most Japanese most Japanese right now are secular I think (0.6) right↑” (lines18 and 

19) and “most Japanese nowadays are secular isn’t it↑” (line25).  

 In addition, Extract 1 is an example of no correction for wrong grammar in 

voice-based chat rooms. S1 says an ungrammatical sentence by saying “most 

Japanese nowadays are secular isn’t it↑” instead of “most Japanese nowadays are 
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secular, aren’t they↑”. However, no one in this chat room corrects S1’s grammar as 

they can still understand each other as can be seen from lines 25-29.  

 

Extract 2 

1 S1 there:: the living in Japan↑ is very easy↑or (.) or hard (0.9) or very hard 

2  (1.3) 

3 S2 what↑ 

4  (1.7) 

5 S1 in the Japan they live (0.4) is (0.1) easy (0.1) or hard 

6  (3.0) 

7 S2 in (0.5) Japan↑::: 

8  (0.8) 

9 S1 yeah= 

10 S2 =I don’t understand what do you want to know 

11  (1.8) 

12 S1 um: huh (1.9) you can live (0.1) in Japan (0.2) three months (0.8)    

13  three years 

14 S2 three years 

15  (0.5) 

16 S1 [three years 

17 S2 [three years 

18  (0.5) 

19 S1 a::n[d 

20 S2       [yeah 

21  (2.1) 

22 S1  is it very is it good↑ o:r or (0.1) no 

23  (0.5)  

24 S2 ah it was very good  

25  (0.7) 

26 S1 yes 

Other communication strategies can be seen in Extract 2. S1 asks S2 whether 

living in Japan is easy or hard as seen in line 1. However, S2 says ‘what↑’ to signal 
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his problem of understanding as seen in line 3. After that S1 uses repetition (S1: in the 

Japan they live (0.4) is (0.1) easy (0.1) or hard) to ask S2 in line 5. Then, S2 leaves a 

long pause in line 6. To help S2 understand S1’s question better, S1 tries to elicit S2’s 

answer by using sequential deduction-induction strategy based from his first question 

in line1, in which this strategy will narrow down the frame of the question from 

general to more specific question. As seen from line 12, S2 starts using this strategy 

by asking S1 “um: huh (1.9) you can live (0.1) in Japan (0.2) three months (0.8) three 

years” and then S1 finally gets the answer that S2 lived there for three years. Then, S1 

starts asking S2 again in line 22 whether it is good or not in living in Japan and S2 

tells him back in line 24 that “ah it was very good”. With this answer from S2, S1 

finally produces an acknowledgement token “yes” in line 26 so as to show that he has 

got enough information or real answer from what he wants to know from S2. That is 

to say, from line 26 with the word “yes” we can interpret that S1 already knows the 

answer of his first question (line1) that S2’s living in Japan should be very easy 

because the subsequent turns after S1 projected the sequential deduction-induction 

strategy show that S2 can live there for three years and S2 considered that his living 

there was very good.  

 Apart from sequential deduction-induction strategy, we can see another 

communication strategy in Extract 2 which is using a filled pause to interpret the 

interlocutor’s answer. In line 12, S1 tries to ask S2 whether it hard or easy to live in 

Japan by using another form of sentence “um: huh (1.9) you can live (0.1) in Japan 

(0.2) three months (0.8) three years”. At this point S1 uses a filled pause to elicit the 

answer from S2. When S1 asks S2 “um: huh (1.9) you can live (0.1) in Japan (0.2) 

three months”, S2 does not answer anything. So, S1 offers another choice for S2 to 

answer by adding “three years” after a 0.8 pause. After S1 adds the choice “three 

years, in line 14 we can that S2 chooses to answer “three years”. This shows that S1 

makes use of a 0.8 pause indicating that three months is not the real answer because 

S2 is silent. Therefore, S1’s communication strategy by using a filled pause to 

interpret the interlocutor’s answer is effective.  
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Extract 3 

1 S1: ok uh:: uh we can ask I’m not here (0.8)  

2 S2: so if you are not here↑ so where are you first of all you have to tell 

3  me↓ 

4  (3.8)  

5 S1 I’m not here↑ are you listening to me↑ 

6  (1.4) 

7 S3: yeah yeah  

8 S4: he’s not the:re↑ 

9 S1:           [ok 

10 S3: Yeah [yeah 

11 S1: oh ok he’s here (0.2) ok he is here so you have to write I am here (.) 

12 S3: °huhhh↑° 

13 S1: so if you will not change your name[ and then I will I will .hhh huh=  

14 S3:                                                [°I will°  

15 S1: =I’m not allow you to speak hah hah hah hah hah  

16 S3: ok I will change my name= 

17 S1: =no no no no I’m just joking I’m just joking man↑ (0.7)°huh .hh° 

18  (0.6) ok so you just tell me eh >have you had any fight> with anyone↑ 

19  (1.1) 

20 S3: uh whats↑ 

21  (0.7) 

22 S1: >have you had any fight> with anyone↑ 

23  (1.6) 

24 S3: I didn’t understand the sentence or thats word hh  

25 S1: okay do you like fighting↑ MAN↑ 

26  (1.0) 

27 S4: Fighting↑ (1.0) it shoom- it shoom- 

 

 What we can notice from Extract 3 is identity in an online chat room. In this 

extract, ‘I’m not here’ is the pseudonym used by a participant as seen in lines 1 and 5. 

This is only one example of creative use of language in presenting one’s self to 
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public. Some participants in other chat rooms use a famous identity to present 

themselves such as using the name ‘Harry Potter’. Some might use the name 

concerned with national identity such as ‘Mr. Japanese’ and ‘Mr. Chinese’. Also, 

some participants might use the name concerned with their personal identity such as 

‘I’m a day dreamer’.  

 Another interesting point in this extract is the use of onomatopoeia to imitate 

the sound of the object or action it refers to. In lines 18-25 S1 asks S3 directly about 

his experience of fighting but S3 did not understand what S1 asked as seen in line 24 

“I didn’t understand the sentence or thats word hh”. Also, we can notice a long (1.0) 

pause with no response in line 26 which means S3 does not understand S3’s 

utterances and then does not know how to answer S3 back. So, another participant 

(S4) helps S3 to understand the word ‘fighting’ by using onomatopoeia ‘it shoom- it 

shoom-’. Thus, onomatopoeia can be an interesting communication strategy use in 

voice-based chat rooms. 

 

Extract 4 

1 S1 I’m going to↑have dinner↑ (0.9) >shall I talk> to you guys later↑  

2  (1.4) 

3 S2 [O::K↑] OK 

4 S3 [OK    ] enjoy your dinner= 

5 S2 =see you la°[ter ]° 

6 S1                     [OK]  

7  (1.0) 

8 S3 see you later °[Kevin]° 

9 S2                        [enjoy] your dinner 

10  (1.0) 

11 S1 see you 

12  (0.4) 

13 S2 bye  

 In the above extract, appropriateness of utterances before departing from the 

chat is used. In line 1, S1 tells the rest of the room that he is going to leave the room 

for dinner. Then, the rest of the room allows him to leave the chat room by saying 



 
 

43 
 

‘OK’ and tells S1 to enjoy his dinner. This can show good manner and politeness of 

both the speaker (S1) and the rest of the room. Thus, we can learn from this extract 

that the chat room is a place where manner or appropriate etiquette is also applied.   

 

Extract 5 

1 S1 Which city are you [from? 

2 S2                                 [I see (1.3) I’m from Beljing 

3  (1.5) 

4 S1 °Beljing° (0.6) and uh are you work↑ 

5  (1.4) 

6 S2 Yeah yeah yeah yes: (0.5) I’m a work (1.5) I’m not a student anymore  

7  (.).hhh  hh 

8             (0.9) 

9 S1 Work as what?  

10  (2.4) 

11 S2 As an enginee:r  

12  (2.1) 

13 S1 Wow (0.7) huh hh you are great 

14  (1.1) 

15 S2 huh .hh no .hhh 

 In Extract 5, ungrammatical sentences can be seen in lines 4 and 6. However, 

this does not create a problem because S1 and S2 can continue their talk although 

there is a long 1.4 pause occurs in line 5. In line 4, S1 produces ungrammatical 

utterances “°Beljing° (0.6) and uh are you work↑”. However, S2 can answer S1 back 

and also produces ungrammatical utterances by saying “Yeah yeah yeah yes: (0.5) 

I’m a work (1.5) I’m not a student anymore…” in line 6. This shows that it is normal 

for participants to use wrong grammatical sentences because not all participants are 

native speakers of English.  

Also, Extract 5 is an example of topic failure as shown by long pauses, 

minimal responses and brief TCUs. In this extract, S1 is proffering the biographical 

information topic by asking S2 about which country he is from (line1). For the first 

adjacency pair, S2 (line2) gives a preferred response after a gap 1.3 which is caused 
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by the overlapping talk. However, after he finishes the second pair part of the first 

adjacency pair, it seems that he does not want to go further about this topic as we can 

see a long 1.5 pause in line 3. So, the dispreferred response seems to start from line 3. 

In line 4, S1 makes a second try by asking more about what S1 does in Beljing but 

again it is followed by a 1.4 pause (line 5). In lines 6-7, S1 decides to produce 

minimal responses by saying “Yeah yeah yeah yes:” with the expansion of brief 

TCUs “I’m a work” and “I’m not a student anymore (.).hhh  hh” (TCUs is Turn 

Constructional Unit which is the specific term of ‘utterances’, Schegloff 2007 p.169). 

This seems to be a good sign for S1 that he might be successful in proffering his topic 

after the second try. Yet, after S2 finishes his TCUs in lines 6-7, there is a long pause 

again in line 8. Then, S1 asks S2 about his job in more detail in line 9. Again, a long 

pause (2.4 seconds) appears in line10 before S2 will reply S1 that he is an engineer in 

line 11 with no more elaboration on this topic and followed by a long pause again in 

line 12. S1 tries again in line 13 by giving S2 the compliment of what he is doing by 

using a topicalizer “wow’ with a TCU “huh hh you are great” in line 13. Although 

this topicalizer conveys the speaker’s positive aspects, the speaker’s surprise and the 

speaker’s interest towards the reported matter and it can be used to invite more of the 

self-presentation from the recipient (Svennevig, 1999), after this topicalizer S2 still 

leaves a 1.1 gap in line 14 followed by minimal responses mixed with inhalations in 

line 15, “huh .hh no .hhh”.  

 Therefore, from this extract we can see that long pauses, minimal responses 

and brief TCUs produced by S2 cause the proffered topic fail to continue. Although 

S1 tried very hard from the first start of this topic but S2 still responded less in return. 

Noticeably, S2 just waits for S1 to ask him more questions in the next sequence 

without elaborating the talk by himself. So, this can be summed up that he might not 

want to talk or elaborate more details on this topic. However, this problem might be 

solved if S1 lets S2 proffer his favorite topic by himself or what we can call “a 

solicitation in which the speaker invites the recipient to propose a topic”, (Schegloff  

2007, p.170).  
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Extract 6 

1 S1 hi there 

2  (1.0) 

3 S2 [hello sir] 

4 S3 [hello     ] (0.9) °hi sir°  

5  (0.8) 

6 S2 hello [guys     ] 

7 S3               [hello]  

8 S4               [hello] 

9  (0.5) 

10 S2 [yeah] 

11 S3 [hello] how to you to everybody? 

12  (0.4) 

13 S5 hello 

14  (0.9) 

15 S6 hello 

16  (0.5) 

17 S3 hello:: nice to meet you:: (0.5) you Miss 

18  (0.8) 

19 S2 guys what I what I suggest to everybody has to is speak  

20                    uh (0.9) one by one you know↑ actually (0.4) [uh  ]= 

21 S3                                                       [ok] 

22 S2 =it’s often be a mixture right↑ so it will be create a problem or::i- there 

23  will be a problem in listening (0.7) [so guys guys guys Jack Jack is=  

24        S3                                                                [guy  

25 S2 = [with us Jack is from↑ 

26 S3    [excuse me 

27  (2.2) 

28 S3 excuse me let me introduce myself okay↑  

29  (0.8)  

30 S2 sorry ↑ 

31  (0.2)  
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32 S3 I fro- excuse me let me introduce myself I come here from Tai (0.4) I::  

33  (0.4)I= 

34 S2 =oh I’m really sorry I’m really sorry↑uh [sure           ]= 

35 S3                                                                  [Yeah Yeah]                 

36        S2 =you can introduce [yourself    ] 

37  (1.2) 

38 S3           [Yeah yeah] yeah yeah I I feel very glad to  

39  uh to meet you uh in there (0.4) so I very fe- I feel very exciting huh  

40  hhh talking with uh:: all the friengs I’m from I’m Jack I’m from China  

41  and I live in Guangzhou (0.4)Ung:: I sirteen sirteen year old ung ung  

42  (0.4) ung I a boy ba- I single .hh (1.3) [I I working working  

43 S2                                        [ok 

44 S3 yeah I working in uh: in uh the facshury our our purpas is: handbag 

45  ug- (2.8) [and I 

46 S1                [what you guy- 

47 S2     [what have you what have 

48  (0.5) 

49  what have you done? 

50 S3 ug:h- uh we are done the:: handcraft product  

51  (1.0) 

52 S2 handicraft =  

53 S3 =hand  (0.9) [handicraft] for the point- 

54  (0.8) 

55 S2           [handicraft] yeah [what’s this I don’t know this 

56 S3                 [for uh let me know  

57  (0.9) 

58 S3 maybe maybe handbag urgh-  

59  (0.4)  

60 S2 could you please [explain      ] some kinds of things 

61 S3                             [Thank you] 

62  (1.4) 

63 S3 yeah I come here uh I come here for learn de Englis for my spoken 
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64  Englis (.) I[I want to learn English frong frong uh:: frong us (1.0) 

65 S1                  [ok]               

66 S2 ok you need to improve your accent ok↑ because we need uh (0.3) we  

67  feel same problems an:d uh when you speak it’s really difficult to 

68  understand but (0.4) it’s not really difficult↑ uh (0.4) uh:: I think you  

69  can improve a lot↓ you know↑ you have to↑ (0.4) really concentrate on  

70  your accent (0.2) as well  

71  (1.2) 

72 S3  yeah yeah yeah I sink so= 

73 S2  =it’s it’s only my suggestion↑ (0.5) uh okay↑ 

74  (1.0) 

75 S3  ok 

76 S2 ok↓ ((continues))  

 Extract 6 is an example of how participants greet each other when they come 

to the chat room for the first time. We can see from lines 1-17 that there are many 

participants greeting each other in the chat room. In this case, there might be some 

difficulties to get the floor to speak as they do not see each other and everyone wants 

to speak. This can be supported by lines 19-23. So, some of them need some 

communication strategies to take their floor. For instance, S3 says ‘Excuse me’ in line 

26 and it works as everyone is silent (there is a long 2.2 pause in line 27). When 

everyone is ready to listen to him, S3 starts asking permission to introduce himself to 

the rest of the room “excuse me let me introduce myself okay↑” (line 28).  In this 

extract we can notice S3’s identity through the accent he speaks and also his 

information provided in the chat that he is not a native speaker of English. From lines 

40-43 we know that he is Chinese and his English grammar is not perfect. Some 

participants who are not native speakers of English can communicate well but some 

might have problems with their accents. In this case, the rest of the room will directly 

tell the speaker to improve their accent so that everyone can understand. For example, 

in this extract (lines 66-70), S2 tells S3 to improve his accent. And S3 accepts S2’s 

suggestion as seen in line 72. So, a voice-based chat room is an alternative place for 

participants to check if their accents are understandable for participants around the 

world. If not, they can find ways to improve their accents later.  
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Extract 7 

1 S1 I’m I’m I’m I’m sorry about talking uh I I see your message but I don’t 

2  know the word I [I find find find= 

3 S2 [ok ok ok ok 

4 S1 =find in the world 

5 S2 huh huh huh↑ 

6 S1 just just give me little time 

7 S2 ok 

8 S3 we are going to speak slowly just for you 

9 S2 hm maybe where are you from Sydney from the (  ) 

10 S1 a- are you talk me↑ Syd Sydney 

11 S2 yeah yeah 

12 S1 fro- fro- from Japan 

13 S2 um ah you far away so much so much 

14 S1 hmhh wha- 

15 S2 another side ah uh another side the world for me 

16 S1 uh (0. ) °uh° 

17 S2 understand↑ 

18 S1 not understand 

19 S2  huh [huh huh huh huh 

20 S1        [huh huh 

21 S3        [huh huh huh huh  

22 S1 don’t= 

23 S3 =ok [Sydney 

24 S1        [don’t don’t know °know° 

25 S3 yeah hah huh hah  

26 S4 Sydney uh your English is ok 

27 S1 yeah 

28 S4 is ok just speak it easy and slowly and we are going t- 

29 S1 easy easy easy mai 

30 S4 easy easy yeah [that’s ok 

31 S1                          [my English is so bad 
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32 S1 s[o 

33 S4   [no no      

34  S1 I I [ I like to listen listeni listeninger English 

35 S4      [ok ok 

36 S3 listen huh huh 

37 S4 yeah that’s ok [huh huh 

38 S3             [huh huh huh huh huh 

39 S4 listen listen  

40 S3 oh [sorry 

41 S1      [ninger 

42 S4 no no sorry it’s no no 

43 S3 yes 

44 S1 Japanese English is say listeninger let’s introduce 

45 S2 huh huh huh huh huh 

46 S1 yes listeninger is Japanese English 

47 S2 huh huh huh 

48 S3 o:k (hhh)  

49 S2 ha ha hah hh.↑ 

50 S3 ok it’s it’s good it’s very good  

51 S3 so- 

52 S2 yeah [that’s right 

53 S3         [so how about try Japanese English 

54 S2 hu huh hu huh 

55 S1 oh oh Japanese is say my name isu:: sitonee: nice to meet you:: 

56 S2 [huh huh  

57 S4 [ha ha ha ha [ha    ] 

58 S1                      [right] 

59 S3 oh it’s very funny and nice it’s nice it’s very [nice] 

60 S2       [hi   ] 

61 S5 it’s ok 

62 S2 hi Sydney 

63 S1 [yes                     ] 
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64 S2 [can you hear me] can you teach me some Japanese↑ 

65 S1 um 

66 S2 [ok teacher↑  ] 

67 S5 [connichiwa  ] 

68 S2 [connichiwa  ] 

69 S5 [connichiwa  ] I know it 

70 S1 okenkideska↑ 

71 S2 huh huh huh pardon↑ 

72 S5 kenki  

73 S3 how are you how are you 

74 S2 um 

75 S5 kenki kenki 

76 S4 kenki 

77 S2 kenki 

78 S3 kenki 

79 S1 o::::h oh su: 

80 S2 (Japanese word ) 

81 S1 Japanese room s- oh 

82 S2 ha ha ha ha  

83 S1 yeah ha ha ha hah 

 Extract 7 is an example of how participants compliment and support each 

other in speaking English. S1 is from Japan and his English is not good but the rest of 

the room helps him feel better about his English. There are many points showing that 

the rest of the room supports him in speaking English such as in lines 8, 26, and 30. 

However, S1 knows himself that his English is not good as shown in line 31. His 

English reveals the unique of Japanese English accent with the word ‘listeninger’ 

instead of ‘listen’ as seen in lines 34, 44, 46, for example. S2 and S3 likes S1’s accent 

and ask S1 to speak Japanese English accent (lines 50-54). Then, S1 starts speaking 

Japanese English in line 55 “oh oh Japanese is say my name isu:: sitonee: nice to meet 

you::”  

 Also, Extract 7 we can see the use of code switching. Carol Myers-Scotton 

and William Ury (1977) defined code-switching as the “use of two or more linguistic 
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varieties in the same conversation or interaction”. Code switching in this extract is 

used when a participant in the room asks the speaker who speaks Japanese English 

teach him Japanese. That is, in line 64, S2 asks S1 to teach him Japanese and then S1 

accepts his request as seen in line 65. In line 67, a new participant (S5) speaks 

Japanese ‘[connichiwa  ]’ to greet S1. Then, S1 asks S5 back ‘okenkideska↑’ and S5 

answer ‘kenki’ in line 72. During the Japanese conversation occurs, S2 does not 

understand so he says “huh huh huh pardon↑”. Then, S3 helps S2 to understand the 

sentence by translating it into English “how are you how are you” in line 73. Thus, 

code switching takes an important role to make conversation goes on between 

participants and sometimes it helps to make conversation more interesting.  

 

Extract 8 

1 S1 ah Asley we cannot say that British people they have an accent we  

2             can only say that American have accent because English is born in  

3  England you know if you say for the British people they have  

4  accent they will angry at you because American they have accent  

5  India they have accent Australian whatever Canadian but British does 

6                      not have accent 

7 S2 huh huh I don’t agree with you because 

8 S1 yeah 

9 S2 I have friends from United Kingdom [they are from the same country 

10 S1      [I see I se- I se- 

11 S2 they [didn’t they didn’t have the same accent 

12 S1         [I saw I saw too 

13 S1 yeah I saw two people one of them from the one of them American  

14  other British they argue at the beach about this he said how come you 

15  say I have an accent I’m British you have an accent see huh huh huh 

16  huh huh 

17 S3 [yeah   ] 

18 S2 [people] who are in the capital city they didn’t understand people who 
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19  are living in Liverpool I have friends from Liverpool and see their                 

20  accent is extremely different from people who are in London o::r                 

21  something like that so inside the same country they have different   

22  accents… 

23 S1  [O::K   ]yeah 

24 S3        [yeah   ] 

 Extract 8 is an example of exchanging opinions in a voice-based chat room. 

We notice that they are talking about accents. S1 confirms that British people do not 

have an accent while S2 confirms that British people have accents. At first, S1 does 

not agree with S2. However, when S2 has good reasons to support his opinion by 

raising an example about accents from his British friend as seen in lines 19-22, finally 

S1 agrees with S2 as seen in line 23. So, we can summarise from the chat that 

agreement occurs when there are good reasons to support ideas.  

 

Extract 9  

1 S1 and whena- when you finish your massage in your hands the uh-  

2  how does it feel 

3 S2 uh it’s good huh hh 

4 S3 oh:: and me want to have about the massage in my hands 

5 S2 um huh huh huh  

6 S3 me like  

7 S2 °huh° 

8 S3 me like very much massage in the hands  

9 S2 sorry 

10 S3 ME LIKE VERY MUCH MASSAGE IN THE HAND 

11 S2 okay huh huh huh 

12 S1 huh huh hah ha ha ha ha 

13 S3 does does anybody here have also massage in the hand 

14 S1 huh huh  

15 S2 um huh ok  

16 S3 I like I like to I like to massage in the back in the back of my my   
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17  my back 

18 S2 okay me too me too 

19 S3 me too huh huh ha ha ha  

20 S2 ah hello 

21 S3 why yo::u are laughing who is laughing Joh[nny 

22 S2                [who laughing 

23 S2 who laughing to massage topic very important 

 

 In Extract 9, ungrammatical sentences appear in the conversation. However, 

everyone in the room can understand it because repetition is used as a communication 

strategy in the conversation. In line 4, S3 starts using the ungrammatical sentence 

“oh:: and me want to have about the massage in my hands” instead of “oh:: and I want 

to have…”. Other ungrammatical patterns also appear in lines 6, 8, 10 for “me like” 

instead of “I like”. S2 (in line 7) does not understand what S3 said, so S2 says ‘°huh°’ 

and S3 repeats “me like very much massage in the hands”. However, S2 still does not 

understand the sentence. Then, S3 repeat louder for the sentence “ME LIKE VERY 

MUCH MASSAGE IN THE HAND” in line 10. This time S2 understands it and says 

“okay huh huh huh” in line 11. So, sometimes if the interlocutor still does not 

understand what the speaker said, the speaker should repeat the sentence again and 

again with more volume.  

 

Extract 10 

1 S1 I I went there to work then I worked very hard some I work so   

2  much but I love it hh 

3 S2 working in what 

4 S1 ah I work in a::h ah food factory 

5 S2 ur:::[m 

6 S1              [do you know Be:nto↑ 

7 S2 excuse me I don’t listen to you= 

8 S1 =Bento 

9 S2 Ben[to↑ 

10 S1       [do you know Bento↑ 
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11 S2 Ben[to↓ 

12 S1       [yeah 

13 S2 I can’t so I’m sorry what does it mean Bento  

14 S1 It’s a foo[d  

15 S2               [I can’t yes 

16 S1 Japanese food I am work I work in uh- th::e Bento factory 

17 S2 uh huh 

18 S1 and I I making I make sushi 

19 S2  um ((continues)) 

 This extract is an example of clarifying meaning by giving a definition and by 

raising an example. S1 tries to tell S2 that he works in a food factory that produces 

Bento. S2 does not know ‘Bento’ so S1 uses repetition for the word ‘Bento’ as seen in 

lines 8 and 10 but S2 still does not understand. Finally, S1 defines ‘Bento’ as a 

Japanese food (line 16) and then S2 understands it by saying ‘uh huh’ in line 17. In 

addition, S1 tries to give more explanation about his factory by telling S2 that he 

makes sushi in the factory so as to help S2 understand in what he does in his food 

factory.  

 

Extract 11 

1 S1 your voice comes in very nice (.) can you sing (.) a song (.) for us 

2 S2 oh no:: (.)never ((inhales)) 

3 S1 please 

4  (0.3) 

5 S2 no way (0.2) huh hh  

6  (0.8) 

7 S1 whose voice (.)’s nice (0.2) is anybody want (.) to: sing a song↑ 

8  (0.4) 

9 S2 oh you know if yu- if you hear my voice (0.2) you’ll die already hah  

10  huh huh huh 

11  (0.7) 

12 S1 no no no (0.3) we are waiting (.) please (5.9.) would you like to say↑ 

13  (12.0) 
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14 S1 °oh° what the silence ((continues)) 

 

In this extract, S1 tries to encourage S2 to sing a song but S2 refuses many 

times as seen in line 2 “oh no:: (.) never ((inhales))”. Then, S1 requests S2 to sing 

again in line3 but S2 refuses to sing as seen in line 5. S2 tries to tell S1 that her voice 

is not nice (in line 9). Still, S1 asks her to sing again in line 12 and this time S2 keeps 

silent as we can see a very long pause (12.0) in line 13. With this long pause, S1 utters 

an exclamation in line 14 (° oh° what the silence) and then no more request from S1 

in asking S2 to sing a song. Therefore, a long pause can be interpreted from the 

interlocutor as a “NO” or a rejection to do something. In this extract, we can see that 

S2 uses pauses many times to signal S3 that she does not want to sing. For example, 

when S1 says “please” (line 3) and then S2 does not answer with a 0.3 pause (line 4). 

Then, S2 make a 0.8 pause again in line 6 after she says “no way (0.2) huh hh” in line 

5. S2 continues to tell S1 the reason that she does not want to sing as seen in lines 9-

10 but S1 still asks her again. As a result, she decides to make a long silence to show 

that she really does not want to sing.  Therefore, a long pause works effectively in 

order to make another party know that the speaker really does not want to continue 

the on-going chat or join the current activity in the talk.  

 

Extract 12 

1 S1 You are from Taiwan 

2 S2 That’s right I’m from Taipei Taiwan who is from Japan here 

3 S3 Shong I’m from Japan 

4 S2 Shong hey you from Japan what’s the city 

5 S3 uh nearby Tokyo 

6 S2 ok I know Tokyo 

7 S3 oh I see oh me too I know Taipei 

8 S2 great shake hands are you sure you know Taipei city shake hands 

9 S3 huh huh huh huh  

10 S1 Um hm uh Vivian uh how old are you 

11 S2 one hundred years old 

12 S3 huh huh huh hm hm 
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13 S1 hah hah 

14 S2 you know but ok guys let me tell you something interesting tonight  

15  every [children I talk 

16 S1           [yu- you are 

17 S2 and every[one ask me about my age 

18 S1      [you’re you’re 

19 S2 I really don’t know why tonight so what’s wrong tonight every 

20  body’d like to know my age I really don’t know why so my  

21  standar d answer to this question is I’m a one hundred years old and                

22  you can call me grandma 

23 S3 grandma 

24 S2 yes I’m onisano onisa o:: o-pa oto o::opa sa pasa  

25 S3 yes yes opasa yes yes 

26 S2 o- o- o opasa grandma opasa watashiwa opasa huh huh huh h[uh huh 

27 S1           [huh huh 

28  huh huh 

29 S3 can I say [that huh huh huh hh. in Japanese↑ watashiwa opasa desu 

30 S1                [huh 

31 S2 yes yes ah 

32 S3 huh huh huh huh huh 

33 S1 Vivian 

34 S2 yes 

35 S1 how are you 

36 S2 I’m good and you how are you doing 

37 S1 I’m very good [what] du- you d- 

38 S2              [great] 

39 S2 I’m a student 

40 S1 in secondary school or what university 

41 S2 university 

42 S1 what [kind of university 

43 S3          [you are grandma  

44 S2 se[cond secondary 
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45 S3     [you are grandma and you do as a student 

46 S1 huh huh huh  

47 S2 yes 

48 S3 Isn’t it you [are 

49 S2                    [what’s wrong 

50 S3 grandma  

51 S2 yeah 

52 S3 Viv Viviian you are grandma and you are student 

53 S2 you [know] in Chinese they always say learning is endlessu 

54 S3        [what ] 

55 S1 what 

56 S2 you have to [learn for all of your life so al also I’m old= 

57 S3                            [o:::h 

58 S2 =I’m still learning I’m a still a good student 

59 S1 I didn’t un[derstand] what do you work 

60 S3                  [you like] 

61 S2 I’m a student and I have no work 

 Extract 12 is an example of inappropriateness of asking about age. We can see 

from the conversation that people do not want to talk about their ‘age’ even in a 

voice-based chat room. In this voice-based chat room, people cannot see their face 

and do not know each other but they are still concerned when people asks them about 

‘age’. As seen in line 11, S2 answers S1 that she is one hundred years old as she does 

not want to tell S1 her real age. She also complains why everybody wants to know her 

age so she sets her standard to answer everybody that she is one hundred years old, as 

seen in lines 19-21.  

 The use of code switching between Japanese and English also appears in this 

extract as seen in lines 24-29. Code switching in this extract occurs for a while when 

S2 starts saying “yes I’m onisano onisa o:: o-pa oto o::opa sa pasa”. After this 

sentence S3 continues saying some Japanese words and asks S2 about Japanese as 

seen in lines 23 and 29. So, it is possible all the time that code switching occurs in the 

conversation if a speaker and his/her interlocutor share some background knowledge 

about a language.  



 
 

58 
 

 Giving a definition can help participants in the room better understand the 

word which does not have native English accents. In line 53, the Japanese English 

accent for the word ‘endless’ is ‘endlessu’. This makes the rest of the room do not 

understand what S2 said. In lines 54 and 55, S3 and S1 do not understand the word 

‘endlessu’ so they both says ‘what’ in order to ask S2 to explain it. So, S2, gives a 

definition of the word ‘endlessu’ in her context as seen in lines 56 and 58 and then the 

conversation can go on.  

 

Extract 13 

1 S1 what is similarity between animal and the human huh huh huh 

2 S2 si[milarity 

3 S3    [uh uh 

4 S1 simi[lar similarity or differences 

5 S3        [um hm  

6 S3 >well I think the similarity is loyalty> ( . ) I think loyalty is uh the   

7  first uh one I think 

8 S2 well me I tell you uh I believe you know people have all kinds of   

9  ideas uh what is themselves make and they think animals are not as   

10  good as people or not as advanced I believe animals you know if  

11  you would take the time you can even talk with animals (.) animals   

12  have much more instinct they are maybe advanced to most of our  

13  people of this time because we are degenerated you know degenerated 

14  (.) we went backward not forward (.) maybe with some techniques 

15  we went forward but with a kind of life and lifestyle we went 

16  backward in many many hundred years or thousand years(.) animals 

17  are actually much more trustworthy than the most of the people (.) and 

18  animals would not make wars(.) but people do so you can see while 

19  actually maybe they are even u::h uh yeah maybe mammal worthy  

20  than we are and I respect animals I I have dogs I talk with them and  

21  uh I think they are (.) they are a little bit advanced to us uh because  

22  they have still a natural feelings and the natural in life and we love it to  

23  a certain extent (.) and of course there are differences because they  
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24  cannot speak our language (.) but maybe they speak their language   

25  but we don’t understand (.) and they talk the same thing for us they say  

26  the same thing they say my god they think they think they are smart 

27  they can even understand us ah so u::h of course it’s a difference uh 

28  between uh human beings and animal but I for me:: u::h they are  

29  they are they are exactly also they are different but uh but I respect  

30  them and I think they are (.) sometimes underestimated 

31 S1 OK [I can understand 

32 S3        [well I can understand  

This extract is an example of how to take the floor and maintain it. In voice-

based chat rooms sometimes it difficult to take the floor to talk if there are 

participants more than two. In the extract above, there are three participants. We can 

see from lines 1-7 that S2 can speak only one word as seen in line 2. In addition, S2’s 

utterance is overlapped with S3’s utterances in line 3. However, in line 8, S2 can take 

the floor and can speak for a long time and no one intervenes S2’s speaking as seen in 

lines 8-30. This is because S2 speaks without long pauses so it is not easy for other 

participants to interrupt the talk. Also, in some lines, S2 uses dragging voice to 

maintain his floor as seen in lines 27 and 28 for the words ‘u::h’ and ‘me::’. Thus, 

very short pauses and dragging voice really help the speaker maintain the floor until 

he/she wants to stop his/her talk.  

 

Extract 14  

1 S1 uh >why do you wanna> (.) pass (0.2) EELTS 

2             (1.7) 

3 S2 °what°= 

4  (1.1) 

5 S1 =uh (0.2) so (0.6) uh what for (.) uh:: why do you want to:: (0.2)  pass  

6  this exa:m (0.4) uh because the (0.3) uh (0.5) topik of this (.) cast (.) is  

7  practice english fo::r I E (0.2) L T S. (1.0) do you want to travel or 

8  work abroad  

9  (3.7) 

10 S2 °uh° (1.3)°uh° (° learning language°) 
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Extract 14 is an example of the use of spelling to clarify meaning. When a 

participant cannot understand speaker’s word, spelling can help. In line 1, S1 asks S2 

“uh >why do you wanna> (.) pass (0.2) EELTS”, but S2 does not understand S1. So, 

S2 makes a 1.7 pause (line2) and say “°what°=” (line3). Then, in lines 5-8, S1 asks S2 

again about IELTS but this time S1 spells the word ‘IELTS’ for S2 because S2 might 

not understand this word so his accent for the ‘IELTS’ is ‘EELTS’. After this spelling, 

S2 can answer S2 by saying “°uh° (1.3)°uh° (° learning language°)”. So, spelling can 

help participants get more understanding of the unclear words.  

 

Extract 15  

1 S1 what scale do you use to:: to measure the temperature do you use   

2  Fahrenheit degrees or Cel Celsius degrees  

3  (1.6) 

4 S2 Celsius (1.7) °>de[grees<° 

5 S1                              [Celsius ok↑ 

6 S3 and and most part of the Europe they use °Cel° Celsius (0.5) and um I  

7  I think and um and um um (.) Great Britain also (0.3) °shu.hhh° (0.8)  

8  uh but I think it’s::the most uh countries in in America they use uh  

9  Fahrenheit  

10  (1.4) 

11 S2 [°uh huh° 

12 S4 [except Brazil 

13  (0.6) 

14 S3 oh yeah↑ 

15 S4 except Brazil 

16 S1 in in fact I think that the only:: (0.2) uh country that use different from  

17  Cel Celsius is the United States  

18 S3 in North America= 

19 S1 =I don’t know 

20 S3 that’s (.)= 

21 S1 I don’t know [I don’t know I don’t know  

22  (0.3) 
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23 S3                    =[what I (  ) American  

24  (0.3) 

25 S1 ah (0.2) ah ok (1.2) because in Mexico we use Celsius degrees 

26  (0.3) 

27 S3 °yep yep yep°  

28  (3.7) 

29 S1 OK= 

30 S3 =I don’t know what what the reason therefore is that de America is  

31  using Fahrenheit (0.2) so uh:: it’s a it’s also astonishing to uh that uh  

32  you know that uh the rest of the world uh can you see use Celsius (0.5)  

33  and just de America alone Fahrenheit (0.2) there must be the reason for  

34  it and uh (0.7) I don’t know I don’t know the reason 

35  (0.7) 

36 S1 uh I don’t know either it’s kind of weird= 

37 S3 =so weird so we have to go to the Wikipedia and to get some 

38  information there maybe 

39  (0.8) 

40 S1 hahaha ok heh ha ha (.) that will be very nice (0.3)  

41 S3 huh  

42  (0.5) 

43 S1 hah hhh 

The on-going topic shown in Extract 15 is about temperature scales between 

Celsius and Fahrenheit. S1 initiates this topic by asking other participants about 

temperature scales that they use in their countries (lines 1-2). Then, S2 continues this 

topic and responds S1 that he uses Celsius scale in his country (line 4). After that S3 

comes to join the chat by elaborating more examples of the country that uses Celsius 

and Fahrenheit (lines 6-8). Then, after S3 finishes his part, S2 offers him a preferred 

response though S2 seems hesitant to agree with him by saying “°uh huh°” with a 1.4 

pause before this utterance (lines 10-11). Then, this topic is continued by S4 as he 

adds more information on what S3 said in the previous turn by uttering “except 

Brazil” in line 15. Interestingly, although there is an overlap between lines 11 and 12 

produced by S2 and S4, the topic is still maintained and is elaborated more and more 
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in the next turn. This is because the overlapped that occurred is still on the same topic 

(temperature scales). For the rest of the conversation, it displays harmony interaction 

in the way that participants support and help each other elaborate the topic about 

temperature scales. This can be seen from lines 30-34 that when S3 utters that he does 

not know the reason why America uses Fahrenheit while the rest of the world uses 

Celsius, another participant (S1) comes to support that he does not know either in line 

36. Also, this topic can be continued because during this on-going talk S1 who 

initiates this topic always tries to take turns by asking for a confirmation in line 5, 

giving his opinion and feedback in lines 16-17, 19, 21, 25, 29, 36 and 40 until this 

topic terminates in line 43 with his laughing. Therefore, the topic will be maintained 

longer like shown in this extract if all participants participate in the on-going topic 

and the one who initiates the topic takes turns to follow up all participants’ comments 

as much as possible.  

 Again with the same extract above, now we will look at the use of repetition 

and word link to develop the on-going topic from the prior turn to the next turn. As 

seen from line 1, S1 asks participants about what temperature scales they use in their 

country by giving them choices between Fahrenheit degrees and Celsius degrees. 

Then, these two words are repeated several times as an answer and as a link to 

develop the on-going topic in getting boarder information in the next turns as seen in 

line 4, 5, 6, 9, 25, 31, 32, and 33. Also, word link from prior turn can help to develop 

the on-going topic in the next turn as well. For example, when S1 finishes his 

sentence with the word “the United States” in line 17, S3 links and expands this word 

to “in North America” in line 18. This word link from the prior turn to the next turn 

similarly functions as ‘stepwise move’ in which Sacks (1992b, p. 566) says that “ 

such a move involves connecting what we’ve just been talking about to what we’re 

now talking about, although they are different”. This can normally occur because “any 

utterance can be related to any prior utterance” (Sacks 1992b, p. 557). In this extract 

then, ‘stepwise move’ can be seen from what S1 uttered in line 17 which is the word 

“the United States” to what S3 uttered in line 18 which is the word “North America”.  
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Extract 16 

1 S1 o:h where are you then=hh hh 

2  (1.8) 

3 S2 i::’m in latvia↑ 

4  (3.9) 

5 S1 where are you I’m- I’m sorry↑ 

6  (4.1) 

7 S2 never mind 

8  (1.1) 

9  S1 ha:h okay=huhuhu 

10  (3.1) 

11 S2 .hhh (0.3) what is the w- weather like (0.2) (er) England now 

12  (0.7) 

13  [is it raining] 

14 S1 [ .hhh u::::h ] it’s- (1.4) well sometimes↑ yeah before you know  

15  it used to rain a lot but uh not these days because it’s getting  

16  warmer and warmer? 

17  (2.3) 

18 S2 ye::ah 

19  (1.0) 

20 S2 a::nd [what is the-] 

21 S1          [pretty nice  ] 

22  (1.1) 

23 S2 it’s hot= 

24 S3 =(now::) 

25  (2.6) 

26 S2 warm? 

27 S3 hh hh hhh 

28  (2.6) 

29 S1 I’m sorry↑ 

30  (0.9) 

31 S2 er::m is it warm now (0.7) in eng[ land] 
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32 S1                                [ye::s] (0.3) yes very warm 

 Extract 16 is an example of how a topic is changed. In this extract, the topic 

about the personal data is changed to the weather topic after there is a long pause. 

Starting from line 1, we see that S1 asks S2 about the country where S2 comes from. 

S2 then responds S1 that he is from Latvia in line 3 but after he responded, S1 did not 

answer/acknowledge S2’s utterances by neither producing some acknowledgement 

tokens (such as “mmm”, or “yes”) nor showing some interests in what S2 talked. With 

a very long pause (a 3.9 second pause in line 4), S2 decides not to talk about this topic 

again when S1 asks S2 to repeat what he said as seen in lines 5-8. Also, S2 himself 

may not want to talk about this topic neither as S2 also makes a 1.8 gap before he 

responds S1 that he is from Latvia (lines 2-3). So, the subsequent turns are developed 

into the new topic about the weather instead. We can see this new topic from line 11 

until the end of this extract. Therefore, having a long pause in a question-answer 

adjacency pair and having non-energetic reactions by the interlocutor towards the 

current topic can have a potential in making the topic change because another party 

can notice that the current topic does not work or does not gain enough interest. Both 

a long pause and non-energetic responses can be considered as a sign of negative 

responses because they rather take the form of nothing report or no-news report in the 

next turn (for negative responses to topic initial elicitors see Button and Casey in 

Atkinson and Heritage 1984, p. 179).  

 

Extract 17 

8 S1 uh (.) what should we do (0.2) to make this room interesting (0.4) you  

9  know↑ 

10  (1.1)  

11 S3 just don’t sing= 

12  (0.4) 

13 S2 =°to make° to make what interesting↑ sorry↑ 

14  (0.6) 

15 S1 to make this room (0.2) interesting (.) 

16 S2 ah↑ to make this ROOM interesting  
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 This extract is an example of devices to show understanding to another party 

(Repetition, emphasizing words and using a “change-of-state token”). When 

participants cannot hear another party clearly, they will request for clarification as S2 

in line 13 asks S1 for a clarification “=°to make° to make what interesting↑ sorry↑” 

and then S1 answers that “to make this room (0.2) interesting (.)” in line 15. In order 

to let S1 know that S2 understands what S1 said, S2 repeats S1’s sentence again “ah↑ 

to make this ROOM interesting”. Interestingly, for the latter utterances located in line 

16, S2 automatically uses many devices that can make S1 know that S2 understands 

what S1 has said by 1) making a repetition of the sentence that S1 said previously 2) 

emphasizing the word that he previously wants to know which is the word “this 

ROOM”, and 3) using a “change-of- state token” which is “ah” in front of the 

sentence.  

 For a “change-of-state token” in which in this extract is the free-standing 

particle “ah”,  its function is similar to “oh”, a change of state token that Heritage 

(1984b) described that it is used to inform the state of its recipient from non-knowing 

to now-knowing (Schegloff 2007, p. 118).  This can be seen from the extract above 

that before saying the particle “ah” + description about what he understood, S2 is still 

in the non-knowing state. However, after a change-of- state token “ah” (line 16), S2 

understands what S1 said clearly.  

 In addition, in this extract, we can learn the culture of talking in voice-based 

chat rooms that in order to make the room interesting, just do not sing (as seen from 

lines 8-11). It is the fact that some participants like to sing when they join the chat 

rooms but the rest of the room do not want to listen to them. So, from this point, 

participants should sing only when the rest of the room request them to sing.  

 

Extract 18 

67 S2 ok you need to improve your accent) ok↑ because we need uh (0.3) we  

68  feel same problems an:d uh when you speak it’s really difficult to 

69  understand but (0.4) it’s not really difficult↑ uh (0.4) uh:: I think you  

70  can improve a lot↓ you know↑ you have to↑ (0.4) really concentrate on  

71  your accent (0.2) as well  

72  (1.2) 
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73 S3  yeah yeah yeah I think so= 

74 S2  =it’s it’s only my suggestion↑ (0.5) uh okay↑ 

75  (1.0) 

76 S3 ok 

77 S2 ok↓  

 In voice-based chat rooms, there are a lot of uses of the words “OK” and “Uh” 

as can be seen in routine face-to-face interaction. However, these two words 

sometimes come along with the intonation, the extension of sound, or pauses that can 

display different functions or make different purposes of the meaning in a 

conversation. So, the intonation, the extension of sound, and pauses are considered 

important as they can be used together with the words “OK” and “Uh” as a tool to 

know the reaction of other participants in a voice-based chat room.  In this extract, the 

first “OK” in line 67 displays neutral intonation but at the same time functions as a 

summary sign to mark what the recipient should follow next (as S2 tries to tell S3 to 

improve his accent, “ok you need to improve your accent…”). Second “ok↑” with a 

rising intonation suddenly follows after S2 suggested S3 so as to get confirmation 

from S3 that S3 will follow his suggestion, “ok you need to improve your accent 

ok↑”. In line 74, “okay↑” also used to get confirmation back from the recipient (S3). 

Then, there is another “ok” in line 76 uttered by S3 functioning as an acceptance of a 

second pair part (Schegloff 2007, p.120) when he accepts what S2 suggested. Finally, 

“ok↓” with a falling intonation in line 77 functions as both acknowledging to the prior 

turn and terminating the topic of the previous talk. We see that everything gets 

accomplished when S2 said “ok↓” in line 77 because this “ok↓” shows that S2 

acknowledges that S3 accepts his suggestion in the previous turns. Also, this “ok↓” in 

line 77 elaborates what Schegloff (2007, p.120) mentioned about “OK/Okay” that it 

“may serve as possible closure”.  

 In addition, Extract 18 is an example of the use of “Uh”. In line 67, the word 

“uh” functions to express hesitation of the speaker. In this extract, we can see that S2 

hesitates to tell the reason that S3 should improve his accent as we can see a slight 

gap (0.3) after the word “uh”. And before another “uh” in line 68, we can see the 

extension of the sound “an:d” before “uh” and this means that S2 again hesitates to 

say the next sentence. Anyway, he continues telling the reason why S3 should 
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improve his accent in lines 68-69 with the form “uh + explanation”, “an:d uh when 

you speak it’s really difficult to understand…”. Also, other hesitations in the form of 

“uh” appear again in line 69 with a gap (0.4) and “uh” with a longer extension of 

sound “uh::”. These show that S2 hesitates about what he is going to suggest S3 in 

improving his accent as this might cause dispreferred response from S3. Anyway, 

with the sign of hesitation of “uh” that S2 displays many times with many 

characteristics of “uh” either pure “uh”, “uh” with a pause, or “uh” with the extension 

of sound in the conversation, S3 might know S2’s reaction that he has difficulty in 

suggesting S3 directly about his accent improvement. However, S3 agrees with S2’s 

suggestion to improve his accent and then decides to respond back with the 

confirmation/agreement that he will follow S2’s suggestion by displaying three 

“yeah” + I think so in line 73. Similarly, the last “uh” with a 0.5 pause produced by 

S2 in line 74 also conveys hesitation that S3 has before ending his sentence with 

“okay↑”. Anyway, S2 finally gets preferred response from S3 that S3 acknowledges 

what S2 said by displaying the word “OK” in line 76 though he utters this word after 

a 1.0 pause. 

 However, the word “uh” can also function as a device to prolong the time in 

responding to another party or a device to let another party know that the speaker is in 

the process of thinking. This can be exemplified by the extract below.  

 

Extract 19 

102 S1 this kind of thing you know↑ (0.4) so↑ it’s actually you the   

103  national language of uh:: (1.3) different people you know↑ (0.4) it   

104  different voice come together and (0.3) then 

105  (0.9) 

106 S3 °uh huh° 

107 S1 it comes and (.) you know↑ it (.) it comes (1.3) so Urdu Urdu means  

108  uh (0.2) language of different people 

109  (0.6)  

110 S3 uh huh 

 We can see that S1 extends the sound “uh” in line 103 as he is thinking how to 

explain S3 about the definition of Urdu. We know that S1 and S3 are talking about 
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“Urdu and its meaning” by a next-turn proof procedure (Hutchby and Wooffitt 1998, 

p.15) that finally displays this clue in lines 107-108. Again, ‘uh’+ a 0.2 pause in line 

108 also functions as a device to show that S1 is thinking of what he said in a prior 

turn about how he termed Urdu in line103 which is “…language of uh:: (1.3) different 

people”. 

 What’s more, the word ‘uh’ can signal that the story is not yet over (Silverman 

1998 and Sacks 1992b, p.9) as we can see in line 103 and line 108 that after the word 

‘uh’ there are still some other utterances. Furthermore, the use of ‘uh’ is considered as 

a kind of techniques in seizing the floor especially “if it occurs close to-if not 

precisely on- the end of a prior utterance and is followed by a silence”, (Sacks 1992a, 

p. 497). In this extract, this ‘uh’ can also function as a floor seizure technique as we 

can see that when S1 in line 103 used the word ‘uh’ plus a 1.3 pause, he can seize the 

floor and continue his utterances without interrupting or floor seizing from the rest of 

the room. This type of ‘uh’ which can be used to seize the floor happened again in 

line 108. However, this does not mean that ‘uh’ followed by a silence can successfully 

used to seize the floor every time particularly when that silence after ‘uh’ is too long 

because it seems like that person can produce no more utterances. Thus, “if one says 

nothing yet, then someone else may take the floor”, (Sacks 1992b, p. 497).  

 

Extract 20 

379 S1 aaaah okay I see I see .hh (.) you know I know how to play that  

380  game too↑ 

381  (0.8) 

382 S2 you know↑ 

383  (0.3) 

384 S1 yeah I know yeah=eah=eah=eah=yeah↓ 

383  (1.3) 

386 S2 hh (0.2) kind funny hu↓ 

387  (0.6) 

388 S1 mm-hmm huh↑ 

389  (0.2) 

390 S2 it’s very popular in there right 
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391  (1.0) 

392  S1 yeah very popular s:: .hh like there are many many peesee::↑  

393  ((PC)) (0.2) it’s called peesee↑ (0.2) peesee bank peesee room .hh (0.2)  

394  so (0.4) like same as >basically> the same as as (0.4 >y’know> (0.4)  

395  uh internet café righ’↑ 

396  (0.4) 

397 S2 yeah [yeah] 

398 S1          [ so,  ] (.) if you go there>(then there are)> many: young  

399  children many kids or many, (0.4) even if- (.) even (.)  

400  y’know (.) many young (0.8) like uh:: teenagers or (0.2) adults  

401  that y’know pla:y starcraft↓ 

402  (2.0) 

403  it’s really popular in korea 

404  (2.1) 

405 S1 yeah yeah ((continues) 

This extract can show that “you know” has more than one function. From the 

extract above, it can function as 1) a marker that a speaker will start/expand his/her 

story (as seen in line 379 S1 starts telling S2 that he knows how to play that game 

too), 2) an attention caller that can gain listener’s attention to the topical talk (as we 

see that after S1 calls S2’s attention to listen to his account by using “you know”, S2 

responds back in only 0.8 gap as seen in lines 381-382), and 3) a topicaliser which is 

used in the form of the explicit question (as seen in line 382 when S2 responds S1 

with “you know↑” to emphasize what S1 said with rising intonation, S2 is interested 

in this topic. This can help to maintain the on-going topic as we can see that after S2 

said “you know↑” in line 382, the “game” topic is still maintained for the rest of the 

sequences.  

 Interestingly, “you know” sometimes sounds like a question but it is not a 

question but it is a marker that a speaker uses before starting or expanding her 

account. This form of non-question “you know” can be seen in line 379 as mentioned 

before and in lines 400-401 (y’know). For “you know” that really acts as a question 

we can see in line 382 with the rising intonation symbol “↑”.  However, “you know” 

in non-question form can be changed and then can act like a question when it is used 
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with another question marker such as “right↑” with rising intonation as seen in lines 

394 -395.  

 

Extract 21 

557 S1 have you ever seen (the field green)↑ 

558  (10.6) ((with some more inaudible)) 

559 S2 hello? 

560  (1.5) 

561 S3 hello 

562  (0.8) 

563 S2 yeah sorry I was on the phone 

 The word “hello” in Extract 21 functions differently from general “hello” that 

we usually see as a greeting word. Here, the word “hello” functions as an attention 

calling sign to the rest of the room. This can be seen in line 559 that S2 utters the 

word “hello?” to the rest of the room in order to call attention and let others know that 

he is in the chat room now and is ready to chat after he was on the phone as seen in 

line 563. Also, “hello” in line 561 functions as an acknowledgement token when S3 

uses it to express his acknowledgement that he knows S2 is in the chat now. These 

two functions of ‘hello’ are in line with what Sacks (1992a, p. 97) proposes that 

‘hello’ does not necessarily occur as greetings. He raises an example from the 

telephone conversation as follows: 

 […]somebody can say “Hello” in the middle of a telephone conversation, 

where what  they’re doing is not ‘greeting,’ but checking out whether the other 

person is still on the phone, and a variety of other things like that. Thus, the greeting 

item, to be a ‘greeting,’ has to occur somewhere in particular, and we can say, then, 

that there’s ‘a  place.’ And in that greetings are relevant for any conversation, that 

place in which they are recognizably not something else, but ‘greetings,’ is present for 

any conversation, whether there is a greeting item in it or not. 
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CHAPTER 5: DISCUSSION  

 

This chapter discusses the findings based on data analysis in Chapter 4 and 

presents discussion about aspects of language learning in voice-based chat rooms 

from 21 extracts respectively.  

 

Extract 1 

The outstanding aspect of language learning that we can learn from the Extract 

1 is English accents. We can acknowledge that there are different English accents in a 

voice-based chat room as participants are from around the world.  However, this 

would not create a problem if participants still understand each other.  Also, this can 

be a good chance for language learners to learn and experience themselves with other 

English accents because nowadays not only British or American English accents that 

people around the world have but also other non-native English accents.  The latter 

(non-native English accents) seems to have more as nonnative speakers of English 

have outnumbered native speakers; 375 million native English speakers, 375 million 

second language speakers, and 750 million foreign language speakers (Graddol, 

1997). Seeing real situations in voice-based chat rooms, language learners can gain 

more confidence that they are not alone speaking non-native English accents.  

In addition, from Extract 1, we can learn that grammar correction does not 

occur as long as participants in chat rooms understand each other. Thus, participants 

will have less worry to speak and practice their English in voice-based chat rooms.  

 

Extract 2 

In Extract 2, participants use communication strategies in order to understand 

each other.  Using sequential deduction-induction strategy to narrow down the frame 

of the question from general to more specific question is work for this interaction.  

Furthermore, using a filled pause to interpret the interlocutor’s answer is effective as 

well. So, participants can learn effective communication strategies used in real life 

situations from voice-based chat rooms.  

 

 



 
 

72 
 

Extract 3 

The aspects of language learning that we can learn from the Extract 3 are 

identity in an online chat room and the use of onomatopoeia.  Using pseudonyms in 

voice-based chat rooms are common.  Pseudonyms in voice-based chat rooms often 

represent identity of the owners of those pseudonyms.  They often express the 

characteristics or things concerns with the users. However, the main purpose of using 

pseudonyms that all of us know is to reflect a desire for secrecy.  Also, using 

pseudonyms encourage participants to have creativity in using their names in the chat 

rooms. To create a pseudonym, language learners should have both knowledge of 

language in general and creativity in their own way. So, it is challenging to get one 

pseudonym for language learners.  

The use of onomatopoeia is another language learning aspect in this extract. 

We can learn that onomatopoeia can be used as a communication strategy to clarify 

the meaning for other participants in the voice-based chat room. It is used to imitate 

the sound of the object or action it refers to. This is in accordance with what Tamori 

and Schourup (1999) states 

[O]nomatopoeia, in the most general definition, is a word that imitates sound in the 

 world, or is assumed as imitating it (e.g. quack). However, this term is usually used 

 not only as a word indicating sound (including voice), but also as a word indicating 

              manner of action (e.g. zigzag) or physical/mental state(plump or sluggish).  

                                                                                            (Tamori and Schourup 1999, s. 10) 

 

Extract 4 

 Aspect of language learning that we can notice from this extract is the 

language used in departing from the chat room. This is considered important as it can 

cause good atmosphere and create good manner in voice-based chat rooms. In this 

extract a participant who will leave the chat room asks permission from the rest of the 

room to leave the room for dinner.  Finally, the rest of the rooms allow and bless him. 

Taking turns between the rest of the room and a participant who is going to leave the 

room in this way can create good atmosphere.  Without taking turns from the rest of 

the rooms, the participant, who says that he/she is going to leave the room, may feel 

uncomfortable or feel neglected.  Therefore, participants who want to help create 
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good atmosphere in voice-based chat rooms should pay some attention and respond 

back to the one who says that he/she is going to leave the room.  

 

Extract 5 

In Extract 5, we can learn that ungrammatical sentences are normally found in 

conversation in voice-based chat room. The fact is that non-native speakers of English 

join the chat room numerously; therefore, it is general phenomenon that English 

language might sometimes contain ungrammatical aspects. However, they can 

communicate to each other without a serious problem. They use a lot of 

communication strategies in helping each other understand their meaning. This can 

create collaborative learning and creativities in speaking English language. Also, this 

type of English language used between non-native speakers of English can be called 

“English as a lingua franca” or ELF as Seidlhofer (2005) states that English as a 

lingua franca’ (ELF) has emerged as a way of referring to communication in English 

between speakers with different first languages. This fact can help non-native 

speakers of English have more confidence in using their English language in voice-

based chat rooms without worrying about their ungrammatical aspects as long as they 

can convey their meaning to their interlocutors and the rest of the rooms.  

Also, we can learn from this extract that long pauses, minimal responses and 

brief TCUs produced by participants can cause the proffered topic fail to continue. 

Therefore, it is necessary to avoid making long pauses, minimal responses and brief 

TCUs by prolong sequences and take turns more often. In addition, this problem can 

be solved by creating an interesting topic for everyone in the chat room.  

 

Extract 6 

 Aspect of language that we can learn from Extract 6 is greeting. Greeting in 

multi-participant voice-based chat rooms plays an important role to make good 

atmosphere when a newcomer comes to join the chat room. However, without taking 

turns by a newcomer and the rest of the room, greeting cannot be accomplished. So, 

both a newcomer and the rest of the room should help each other create good 

atmosphere by greeting back to each other. 
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 In addition, when there are many participants in the chat room, it is quite 

difficult for a speaker to get attention from the rest of the rooms. Therefore, an 

appropriate communication strategy is necessary in order to take the floor 

successfully such as using the word “excuse me” to gain attention from the rest of the 

room.  

Furthermore, we can learn that identity can be revealed by accent. Participants 

in voice-based chat rooms always come with their unique accent. In this extract, we 

can notice S3’s identity that he must be a Chinese through his accent. Also, in this 

extract we can learn that a voice-based chat room can be a place to check a speaker’s 

accent intelligibility. The term ‘intelligibility’ means “intelligible production and 

felicitous interpretation of English” (Nelson, 1995, p. 274). Thus, if a speaker’s 

English accent cannot be understood by most participants in the chat room, the rest of 

the rooms will have some reactions to the speaker apparently. Some participants in the 

room might tell the speaker directly to improve his/her accent as we can see in this 

extract.  

 

Extract 7 

 We can learn from Extract 7 that compliments and supports between 

participants during using English language in the chat room are important. These 

compliments can help a speaker get more confidence and keep talking more. 

According to Olshtain and Cohen (1991, p. 145), compliments are defined as 'one of 

the speech acts to express solidarity between speaker and hearer and to maintain 

social harmony'. So, to create social harmony in voice-based chat rooms, compliments 

should be applied sometimes.  

 Also, we can learn the use of code switching in Extract 7. We can see that 

code switching in this extract takes an important role to make conversation goes on 

between participants and it helps to make conversation more interesting. Indeed, the 

occurrence of code switching depends on many factors. Li Wei (1998, p.156) says 

that code switching occurs depending on “extra-linguistic factors such as topic, 

setting, relationships between participants, community norms and values, and societal, 

political and ideological developments influencing speakers’ choice of language in 
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conversation” (p. 156). Thus, code-switching is a normal phenomenon which can 

occur all the time in voice-based chat rooms.  

 

Extract 8 

 We can learn from Extract 8 that when a speaker can find good reasons to 

support his/her ideas, his/her interlocutor will finally agree with the speaker. 

Therefore, the way the speaker presents his/her speech can affect the decision of the 

listener. In this extract, the speaker (S2) tries to raise an example from his friend’s 

experience about English accents. And finally his interlocutor (S1) agrees with him. 

So, raising examples can be one communication strategy to clarify speech and to 

make reasons look stronger.  

 

Extract 9 

 Aspect of language that we can learn from Extract 9 is the use of repetition as 

a communication strategy. Although there are ungrammatical sentences appear in this 

extract, participants in the room can understand each other by using repetition. 

However, if repetition does not work the first time, the speaker should increase their 

volume in repeating their sentences.  

 

Extract 10 

 What we can learn from Extract 10 is how to clarify meaning by giving a 

definition and by raising an example. In Extract 10, we can see that when S1 gives 

definition of ‘Bento’ as a Japanese food, S2 understand the word ‘Bento’ 

immediately. Also, when S1 gives an example of what did he do in the factory, S2 

understands and let this topic pass. This shows that language skills in clarifying the 

meaning of a word or sentences are necessary.  

 

Extract 11 

Aspect of language that we can learn from Extract 11 is how to interpret 

pauses in speaking. Language learner should notice and know when the interlocutor 

wants to speak or not want to speak. If the interlocutor refuses to speak on the current 

topic or refuses many times to do something requested by the rest of the room, he/she 
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might finally stop talking as seen in this extract. So, when the pauses occur many 

times or the long silence occurs during the conversation, apart from technological 

problems, we could interpret that the interlocutor does not want to answer, speak or 

join that topic. Thus, the best way to solve the problem for this situation is to stop 

talking on that topic or change the current topic to the new one. 

 

Extract 12 

What we can learn from Extract 12 is that we should avoid asking about age to 

the person we first meet or do not know. Another thing we can notice is the use of 

code switching. Code switching can help create good atmosphere when some 

participants can speak or have shared some background knowledge about that 

language. Also, code switching can encourage the rest of the room pay more interest 

about a new language that they do not know. Lastly, in this extract we can learn that 

giving a definition of a word can help clarify the word which does not have native 

English accents.  

 

Extract 13 

Aspect of language that we can learn from Extract13 is how to take the floor 

and maintain it. When the speaker can take the floor back from the interlocutor and 

does not want others to interrupt the talk, the speaker should not produce long pauses. 

Also, the speaker who wants to maintain the floor might sometimes drag his/her voice 

to avoid interruption from the rest of the room.  

 

Extract 14 

 What we can learn from Extract 14 is that spelling can help to clarify meaning. 

In voice-based chat rooms, participants use their voice to communicate to each other. 

However, most participants are not native speakers of English; therefore, they 

sometimes utter wrong sound and make interlocutor do not understand the words they 

are talking to. So, it is necessary to spell out the unclear word.  
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Extract 15 

 We can learn from Extract 15 that the on-going topic will be maintained and 

further continued when participants help each other focusing on the current topic. 

They might help to maintain the topic by elaborating more examples about the topic 

or respond the speaker back with preferred response. In addition, participants can help 

to maintain the current topic by giving feedbacks or comments to the speaker and vice 

versa. Lastly, we can learn from this extract that repetition and word link to develop 

the on-going topic from the prior turn to the next turn also help the topic exist longer.  

 

Extract 16 

What we can learn from Extract 16 is that a topic can be changed when there 

is a long pause and when there are no acknowledgement tokens (such as “mmm”, or 

“yes”) in the current topic. Without acknowledgement tokens, the speaker can 

interpret that there is no interest on the current topic from the rest of the room. Thus, 

if participants in the room want to help maintain the current topic, they should say 

something or express their energetic reactions about that topic.  

 

Extract 17 

 We can learn from Extract 17 that devices to show understanding to another 

party are considered important. Devices shown in this extract are repetition, 

emphasizing words and using a “change-of-state token” such as “ah”. Without these 

devices, the speaker has rarely known if the interlocutor listens to him/her or 

understands what the speaker says or not. Another point that we can learn from this 

extract is “singing” in voice-based chat rooms may not appropriate if participants in 

the room do not request the speaker to sing. In many voice-based chat rooms, 

participants come to the room to sing without checking or asking whether the rest of 

the rooms want to listen to his/her song or not. Doing this way can make that chat 

room become boring. So, it is important that participants should sing only when the 

rest of the room request them to sing.    
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Extract 18 

 From Extract 18 we can learn that the words “OK” and “Uh” are often found 

in voice-based chat rooms. And they usually come along with the intonation, the 

extension of sound, or pauses that can display different functions or make different 

purposes of the meaning in a conversation. Thus, it is better to learn functions of the 

words “OK” and “Uh” in the chat room in order to know the real meaning in each 

context. So, examples of the words “OK” and “Uh” are collected and shown in 

Extract 18.  

 

Extract 19 

 We can learn many functions of the word “uh” in voice-based chat rooms. For 

example, the speaker can use the word “uh” to prolong the time of thinking. In 

addition the word ‘uh’ can signal that the story is not finished. Furthermore, the word 

‘uh’ can be used as a floor seizure technique. 

 

Extract 20 

We can learn from Extract that “you know” has many functions. For example, 

“you know” can function as a marker that a speaker will start/expand his/her story. 

Second, “you know” can function as an attention caller that can gain listener’s 

attention to the topical talk. Third, you know can be a topicaliser which is used in the 

form of the explicit question. However, “you know” sometimes is not always a 

question but it is a marker that a speaker uses before starting or expanding her 

account. So, knowing functions of “you know” can help understand interaction 

amongst participants in voice-based chat rooms clearer.   

 

Extract 21 

 We can learn from Extract 21 that the word “hello” has more than one 

function. Apart from being a greeting word, the word “hello” can be an attention 

calling sign especially in voice-based chat room. Also, the word “hello” can function 

as an acknowledgment token that can let the interlocutor knows that there is someone 

listening to him/her.  
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CHAPTER 6: CONCLUSION  

 

 

In this chapter a brief summary of the study is provided. Second, the research 

question is presented, together with brief answers to the question. Third, the 

implications of the findings of the study are discussed. In the final section of this 

chapter, suggestions for further research are put forward.  

 

6.1 Summary of the Study 

 

 The subject of this study is “Aspects of Language Learning in Voice-Based 

Chat Rooms”.  Data is collected and analysed in order to find aspects of language 

learning in voice-based chat rooms as much as possible from the transcribed data (21 

extracts). Findings show that there are many aspects of language learning in voice-

based chat rooms. Some aspects of language in voice-based chat rooms are similar to 

aspects of language used in daily life or in face-to-face situations. However, some 

aspects of language learning are only found in voice-based chat rooms. All aspects of 

language learning are explained in each extract in data analysis and finding chapter 

and are summarised and discussed in the discussion chapter.  

 

6.2 Research Question 

 

There is one research question in this study that is “What aspects of language 

learning can be seen from the interaction in voice - based chat rooms? A detailed 

answer to this question was provided in Chapter 4: Data Analysis and Findings and in 

Chapter 5: Discussion. In summary, it is found that there are many aspects of 

language learning in voice-based chat rooms. Starting from Extract 1 – Extract 21 

respectively, we found that we can see language learning in terms of 1) English 

accents and grammar correction 2) communication strategies and the use of a filled 

pause 3) identity in an online chat room and the use of onomatopoeia 4) the 

importance of departing expressions 5) ungrammatical sentences in voice-based chat 

rooms and topic failure factors by long pauses, minimal responses and brief TCUs 6) 
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the importance of greeting and revelation of identities through accents  7) the 

importance of the use of compliments and code switching 8) raising good examples 

makes the reasons stronger 9) the use of repetition 10) clarifying meaning by giving a 

definition and by raising an example 11) interpreting pauses in speaking 12) avoiding 

asking about age, using code switching and giving a definition of a word to clarify the 

word which does not have native English accents 13) taking and maintaining the floor 

14) using spelling to clarify meaning 15) ways to help the current topic exist longer 

16) factors that can change a current topic 17) devices to show understanding to 

another party which are repetition, emphasizing words and using a “change-of-state 

token” 18) the use of the words “OK” and “Uh”19) other functions of the word “Uh” 

20) functions of “you know” and 21) functions of “hello”.  

 

6.3 Implications of the Study 

 The findings of the study may be useful for English teachers, who might study 

these aspects of language learning and then guide students who want to participate in 

this type of voice-based chat room on how to interact successfully.  Also, English 

teachers and English learners can use this study to compare good points and weak 

points between learning English in the classroom and learning English in voice-based 

chat rooms. Differences between CMC context (or voice-based chat room context) 

and classroom context can be shown in the table below.  

CMC context Classroom context 

No teachers to determine how one is to 

learn a language 

Teachers shape the way how to learn a 

language 

The type of language use is not 

predetermined 

The type of language use is 

predetermined by the teacher 

Topics are co-constructed  by the 

participants in situ 

Topics are usually set by the teacher 

Rules, norms and expectations are much 

more fluid, and dynamic 

Rules, norms and expectations are less 

fluid and dynamic 

(adapted from Jenks, 2009)  
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In addition, transcribed data in this study can be used to learn international Englishes 

since the English language used in voice-based chat rooms are from participants all 

around the world. Furthermore, studying the real English interaction in a voice-based 

chat room context from this study can help to keep both language teachers and 

students up to date with the various forms of interaction taking place via the new 

technology, instead of relying solely on textbooks. It is noticeable from the 

interactions examined in this study that not all participants are native speakers of 

English; therefore, their English perhaps includes grammatical errors. However, their 

communication is kept going, with no attention being drawn to incorrect grammatical 

form as long as the participants can understand each other. Thus, students who want 

to practice their English in voice-based chat rooms will have no worries for their 

English grammar as they are not the only non-native speaker of English. Practicing 

speaking English via this online setting, they can finally gain more confidence in 

speaking English.  

6.4 Suggestions for further research  

 Further study in the field of voice-based chat rooms might focus on how 

English grammar is changed from native Englishes to non-native Englishes. Also, 

further research into language in voice-based chat rooms could investigate the use of 

accents to present national identity features. 
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Appendix 

 

Transcription Convention (Atkinson and Heritage 1984)  

 

[[ ]]  Simultaneous utterances – ( beginning [[ ) and ( end ]] )  

[ ]  Overlapping utterances – ( beginning [ ) and ( end ] )  

=  Contiguous utterances  

(0.5) Represent the tenths of a second between utterances  

(.)  Represents a micro-pause (1 tenth of a second or less)  

:  Sound extension of a word (more colons demonstrate longer stretches)  

.  Fall in tone (not necessarily the end of a sentence)  

,  Continuing intonation (not necessarily between clauses)  

-  An abrupt stop in articulation  

?  Rising inflection (not necessarily a question)  

__  Underline words indicate emphasis  

↑ ↓  Rising or falling intonation (after an utterance)  

° °  Surrounds talk that is quieter  

hhh  Audible aspirations  

⋅hhh Inhalations  

.hh.  Laughter within a word  

> > Surrounds talk that is faster  

< <  Surrounds talk that is slower  

(   ) Transcriptionist doubt 

(( ))  Analyst’s notes  

 

 

 

 

 

 

 




